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Uvod

Pracovny material pre ucitela cudzieho jazyka vo viacerych castiach nadvazuje na ucebnicu
Jazyky hravo a zmyslupine: Vyucba cudzich jazykov zamerand na dieta od autoriek Hanesova,
Kovacsova, Simanova, Lynch a Liparova, vydanej v r. 2024 vo vydavatelstve Belianum; mozno
ju chapat ako jej praktické doplnenie ¢i prilohu. Ide o zbierku ndmetov na vyucbu cudzich
jazykov, zamerand na Ziaka, vyskusanych a osvedcenych ucitelmi v praxi predprimarneho
a primarneho vzdeldvania. Nakolko iSlo o uditelov anglického jazyka, to je dévod, preco na
rozdiel od zmienenej ucebnice, ktord je pisana v slovenskom jazyku, tieto materidly su
predstavené iba scasti v slovenskom jazyku. Prevazne su spracované v anglickom jazyku pre
priamu pouzitelnost, po zmene jazyka je ich mozné pouzit aj vo vyuébe inych cudzich jazykoch.

Cielovou skupinou predloZzeného materialu su ucitelia cudzich jazykov (dalej CJ) v prvych 4
roc¢nikoch (prip.5.) zdkladnej Skoly, niektoré su vsak pouzitelné uz v predskolskom vzdelavani.
Cielovu skupinu Ziakov mozno nazyvat vystiznym anglickym spojenim young learners (YL).

PredloZzeny materidl ma format ,organizéra“, ktory si ucitel' sdm dotvara. Predstavuje vlastny
zaklada¢, do ktorého si ucitel postupne vklada svoje pripravy vyucovacich hodin a rozne
namety, ktoré moéze vyuzit vo vyucbe. Hoci jednotlivé sicasti organizéru uz obsahuju jeden
alebo viacero materialov pre inspirdciu, ¢akaju na doplnenie jeho pouzivatelmi.

Dolezitou ulohou viacerych materidlov, ktoré uz su do organizéra zakomponované, je
povzbudzovat dalsi profesionalny rozvoj (najméa zacinajucich) ucitelov (oznadené ikonkou
rozmyslajuceho dospelého). Ide o texty, ktoré obsahuju ,ulohy” pre ucitelov a Studentov
ucitelstva.

V Uvode zdo6raziiujeme, ze

a) principy, vysvetlenia azdévodnenia metdd, vychodiskd ktomuto materidlu sa
nachdadzaju vo vysSie zmienenej uéebnici, ktorda mu poskytuje odbornd oporu. Nie
vhodné pouZivat tieto materidly bez pochopenia toho, ako sa deti do 10. roku udia,
resp. si osvojuju cudzi jazyk. Preto sa tieto materidly nemaju len mechanicky aplikovat
ako nejaké presné ,recepty”. Naopak, su len podnetmi k vlastnej tvorivej ¢innosti,
zameranej na dieta.

b) vsetky sucasti metodického organizéra su overené v praxi viacerymi ucitelmi jazykov
v primarnom vzdeldvani. Samozrejme, to znamend, Ze reflektuju ich Styl ucenia
a skusenosti s konkrétnou triedou Ziakov. Pre pouZivatela su preto metodickou
podporou, ktoru flexibilne ,,Sije na mieru” svojej skupine Ziakov.

Verime, Ze prezentované zdroje budu prinosom a spolahlivym uc¢ebnym materidlom. Zaroven
tuzime, aby podnecoval tvorivost ucitelov pocas hodin anglického jazyka, zdielanie napadov
na webovych portéloch, socidlnych sietach alebo na konferenciach a seminaroch.

Autorky
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Ako sa ucia deti do 10 rokov
(young learners - YL)

¢ Cinnostami/aktivitami/Glohami

o Vsetkymi zmyslami

e Cez zmysluplny kontext

e Zameranim sa na tému, nie na gramatiku

e Celostne (sucasne viac komunikacnych zrucnosti)
e Vinterakcii s dospelymi

e Pohybom a hrou



(Zdroj: prednaska G. Lojova ,,Sucasné pristupy k uceniu sa a osvojovaniu si cudzieho jazyka s
detmi vo veku 5 — 8 rokov” — 10.9.2023 v Bratislave)

Principy vyucby cudzieho jazyka Ziakov v mladSom skolskom veku

- vyuzivat autentické, resp. simulované komunikac¢né situacie zo Zivota Ziakov, ich
skolského ¢i mimoskolského Zivota (relevantné, zmysluplné);

- materinsky jazyk pouzivat ¢o najmenej, len z tychto dévodov

o pre pocit istoty a bezpecia,
o pre pochopenie instrukcii (zacinat instrukciou najskor v CJ);

- Co najcastejSie umoznovat Ziakom odhadovanie vyznamu (podporovat ich holistické
vhimanie — bohato pouzivat neverbalnu komunikaciu;

- umoznovat Ziakom aktivne ucenie sa, ¢innostné, zazitkové, hry (prirodzend potreba);

- snatzit sa naplno vyuZivat potencidl aktivit vzhladom na ich paméatové specifika
(pamat emocionalna, kratkodoba, mimovolna — opakovat ucivo v réznych situdciach);

- reSpektovat deti, poédvat ich, umoznit im spolurozhodovat;
- dbat na pozitivhe emécie, jazykové ego, bariéry;
- najdodlezitejsie je vytvorit kladny emocionalny vztah Ziaka k cudziemu jazyku zaklady

v CJ — kvalita, nie kvantita. Z pohladu neurovied: mozog potrebuje byt aktivny a
pozitivny vztah k jazyku tuzbu po aktivite eSte znasobuje.



1.

(Brown, J. D. (2000). Teaching by Principles: An Interactive Approach to
Language Pedagogy. Longman, s. 54-70. 2. vyd.)

Principy ucenia sa cudzieho jazyka v kazdom veku

Kognitivne principy: principy vztahujtce sa k mentalnym a intelektudlnym funkcidam

1.1 Automatickost (automaticity): Efektivne uéenie sa jazyka spoCiva v tom, Ze sa postupne
presunu vedomie pouZivanie jazykovych struktur (gramatiky) do automatického spracovania
relativne neobmedzeného poctu jazykovych Struktdr. Prilisnd analyza jazyka, priliSné
premyslanie o jeho formach a vedomé zotrvavanie na jazykovych pravidlach maju tendenciu
bréanit tomuto stupriovaniu do automatickosti.

1.2 Zmysluplné ucenie sa (meaningful learning): Vedie k lepSiemu uchovavaniu v paméti nez
uéenie sa naspamat.

1.3 Ocakavanie odmeny (the anticipation of reward): Ludia vo vieobecnosti su “tahani” konat
alebo spravat sa na zaklade ocakavanej odmeny — hmatatelnej alebo nehmatatelnej ,
kratkodobej alebo dlhodobej, ktora nasleduje ako vysledok spravania.

1.4 Vnitorna motivacia (intrinsic motivation): Najsilnejsie odmeny su tie, ktoré si vndtorne
motivované v uciacom sa. PretozZe sprdvanie vychddza z vnutornych potrieb a tuzob, spravanie
samo osebe modze byt sebaodmienajlce. Vtedy nie je potrebna Ziadna vonkajsia odmena.

1.5 Strategické investovanie (strategic investment): Uspe$né zvladnutie CJ bude do velkej miery
vysledkom osobnej investicie casu, Usilia a pozornosti uciaceho sa do L2 v podobe
individualizovaného suboru stratégii veducich k porozumeniu a produkcii jazyka.

Afektivne principy (affective principles): vztahuju sa na zapojenie emdcii do uéenia sa, vztahy
medzi uéiacimi sa ako aj vztah medzi jazykom a kulttrou

2.1 Jazykové ego (language ego): Ked sa ludia ucia pouzivat CJ, vytvoria si aj novy spOsob
myslenia, citenia a konania - druhu identitu. Nové jazykové “ego” prepojené s CJ moze v
u¢iacom sa lahko vyvolat pocit krehkosti, obranyschopnosti a zvySovania zabran.

2.2 Sebadévera (self-confidence): Presvedéenie uciacich sa, Ze su skuto¢ne plne schopni splnit
ulohu, urcite prispieva k ich konecnému Uspechu pri plneni jazykovych dloh.

2.3 Riskovanie (risk-taking): Uspedni uciaci sa jazyka musia byt ochotni stat sa ,hra¢mi“ v hre s
jazykom, pokusit sa vytvorit a interpretovat jazyk, ktory je trochu za hranicou ich absolutnej
istoty, pretoze sa realisticky hodnotia ako zranitelné bytosti, ktoré su viak schopné plnit Glohy.

2.4 Prepojenie medzi jazykom a kultirou (the language-culture connection): Vidy, ked ucite
jazyk, ucite aj komplexny systém kultirnych zvykov, hodndt a spdsobov myslenia, citenia a
konania.



3.

Lingvistické principy (linguistic principles): tykaju sa jazyka samotného a toho, ako sa uciaci
vysporiadavaju so zloZitostou jazykového systému

3.1 Efekt materinského jazyka (the native language effect): Materinsky jazyk u¢iaceho sa ma silny
vplyv na osvojenie si systému cielového jazyka. Hoci tento systém materinského jazyka bude
mat na produkciu a porozumenie nového jazyka ufahcujuce aj rusivé ucinky, rusivé Gcinky budu
pravdepodobne najvyraznejsie.

3.2 Medzijazyk (interlanguage) — ide o jazyk uciaceho sa, zohrava momentalne akysi medzistupen
medzi materinskym a cielovym (cudzim) jazykom. Uciaci sa CJ maju tendenciu prechadzat
systematickym alebo kvazi systematickym vyvinovym procesom, kym sa dopracuju k plnej
kompetencii v CJ. Uspe$ny medzijazykovy rozvoj je ¢iastocne vysledkom vyuzivania spatnej
vazby od inych.

3.3 Komunikaéna kompetencia (communicative competence): Komunikacna kompetencia je ciel
jazykovej vyucby. Preto musi byt tato vyucba orientovana na vietky jej zlozky: organizacnd,
pragmatickq, strategickd a psychomotoricki Komunikacné ciele sa najlepsie dosahuju tym, ze
sa venuje dostato¢na pozornost pouZivaniu jazyka, a nielen uceniu sa o jazyku; plynulému,
a nielen presnému pouZivaniu jazyka, autentickému jazyku a kontextom, a pripadnej potrebe
uciacich sa aplikovat skolské ucivo na predtym neoverené kontexty v redlnom svete.
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Task 1:

Children learn best when ...

Find a suitable word from the box to complete each sentence (Exercise from Curtain, H., Pesola,

A. Language and Children: Making the Match. New York: Longman, 1994).

Planning, variety, experiences, conducted, materials, tools, grammatical, consistent, meaning,
acquisition, contexts

a)

b)

d)

e)

f)

g)

h)

)

k)

Task 2:

Target language instruction is consistently ..................... in the target language with minimal use
of the native language. The target language and the native language are kept distinctively
separate.

Teachers recognize learners as active constructors of ................... Rather than passive receivers
of vocabulary and information.
Learning occurs in meaningful, communicative .........ccccceeuenen. that carry significance for the

student. For the young learner these contexts include social and cultural situations, subject
content instructions, games, songs, rhymes, stories, and experiences with arts, crafts, and
sports.

Learning is organized in terms of concrete ..................... , visuals, props, real objects and hands-
on activities are integral components of instruction.

Comprehension is emphasized rather than speaking at beginning stages of the program,
shadowing the process of first language ................

Reading and writing are used as communicative .........cccceveueenee. as appropriate to the age and
interests of the learners, even in early stages of language development.

Assessment of learning is frequent, regular, and ongoing in a manner that is .................... with
program goals and teaching strategies.

Culture is primarily learned through experiences with cultural ...........cc......... and practices

rather than through discussion and reading.

................................... is organized around a thematic centre and establishes a balance among
the basic goals of culture, subject content, and language in use.

Curriculum and instruction are organized according to a communicative syllabus rather than a
........................... syllabus. Grammar is presented through and for usage rather than analysis.
Grammar for its own sake is not the object of instruction.

Activities are geared to the young learner’s interests, developmental levels, and experiential
background. They are designed to appeal t0 @ ..ccccevecvervevvrnenenee. of learning styles and to
incorporate frequent opportunities for movement and physical activity.

Classify the statements in the box below according to whether they characterize language

acquisition or language learning:

Itis con

with function, it applies rules, focus is on the learning itself, it is unconscious, it seems slow, correction is
potentially inhibiting, it rewards carefulness, communication appears only as a goal, it seems quick, focus is on
the message, communication appears as a process

scious, it senses rules, it is concerned with form, it rewards risk, in it correction is crucial, it is concerned

11



Task 3: Play the” Young Learners” Domino game (below in two versions):

START

Early start in foreign language learning

claims that under an optimal age foreign
language learning might be more successful
than later

Comprehensible Input

is a general term for foreign language learning
programmes that start under the age of ten.

Language acquisition is

is a theory that holds: a child learns only things
which it understands

A child learns languages well

a way of foreign language development
through activities, senses, and interactions in
meaningful situations

Critical Period Hypothesis

if it is allowed to do things

Total Physical Response (TPR)

12




which foreign languages can be a is a non-
verbal approach through which foreign
languages can be taught successfully

In early foreign language programmes there is
a silent period

That once YLs are exposed to an L2, their skills
develop in ways

THE END

which means that children speak little but
understand a lot

means that the atmosphere of the lessons is
safe and relaxed

Low affective filter

Error correction in the young learners’ lesson

should be kept to the minimum

means Learner Autonomy

LA in language pedagogy

Holistic growth means

13




START

Silent period means...

... that the children should first listen
and only then start producing
speaking.

Language acquision is...

... learning FL through activities in
meaningful situations.

,Early start” means...

... that somebody starts learning
English under the age of ten.

Critical Period Hypothesis is...

... a theory that there is a certain age
under which learning FL is more
successful.

Total Psysical Response...

... is @ non-verbal approach to learn
FL (using the body).

END
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Vyucba cudzieho jazyka ako vyucovacieho predmetu
v1.,2.,3.ad4.roéniku ZS

Na zaklade charakteristiky Specifik mladSieho Skolského veku, vyskumov a sklsenosti v praxi
boli niektorymi odbornickami vytvorené odporucania pre cudzojazyénu vyucbu v primarnom
vzdeldvani.

Pre projekt KEGA 011UMB-4/2022Tvorba webového portalu metodickej podpory vyucby
cudzich jazykov v primarnom vzdeldvani ich vo svojej diplomovej praci spracovala
Margetakova, B. (2024). Vyzvy vo vyucbe cudzieho jazyka v primdrnom vzdeldvani. Diplomovd
prdca. Banska Bystrica: PF UMB.

InSpiracie od lingvodidakticiek:

Strakova, Z. (2012). Uplatrfiovanie zakladnych osvojovacich principov v jednotlivych roénikoch
primarneho vzdeldvania. In Strakovd, Z., Cimermanova, |. a kol. Ucitel cudzieho jazyka v
kontexte primdrneho vzdeldvania. 2. vyd. Presov: PreSovska univerzita v PreSove, s. 22-44.

Hartanska, J. (2004). Vyucovanie anglického jazyka na 1. stupni zdkladnej skoly. Nitra:
Univerzita Konstantina Filozofa.

Pre prirodzeny proces automatizacie vytvara dobré podmienky zavedenie vyucby cudzieho
jazyka od prvého roénika prvého stupfia ZS, &m je vytvoreny vacsi ¢asovy priestor na
rozloZzenie mnozstva uciva. Strakova (2012) dava do pozornosti principy osvojovania si
cudzieho jazyka v jednotlivych rocnikoch, ktoré je potrebné dodrzat v cudzojazy¢nom
primarnom vzdeldvani, ak chce uditel zvysit kvalitu a efektivnost prirodzeného ucenia sa
ziakov. Vyznamnym aspektom je zazitkové ucenie, ako aj maximdlne vystavovanie Ziaka
cudziemu jazyku a jazykova zdatnost vyucujiceho na vysokej trovni. Ziak vdaka imita¢nej
schopnosti si mbze nespravne fixovat jazykové navyky, ktoré sa nelahko eliminuju v starSom
veku. Dal$im vyznamnym aspektom je akceptdacia prirodzeného vyvinu jazyka u Ziaka, ktoré
zacina tichym obdobim — adaptaciou, pocas ktorého Ziak potrebuje jazyk iba vnimat: Je
nevyhnutné, aby presiel tymto obdobim. Nasledne prichddza faza slovnej urovne, kedy Ziak
odpoveda jedno alebo dvojslovne a nakoniec nasleduje obdobie vetnej Urovne, pocas ktorej
je ziak schopny pouZivat cudzi jazyk v menej i viac rozvitych vetach.

V PRVOM ROCNIKU je dbleZité, aby si Ziak vybudoval pozitivny vztah k cudziemu jazyku, ktory
ucitel dokaze vytvorit pomocou podnetného prostredia maximalnym vystavenim Ziaka
cudziemu jazyku bez stresovych situdcii a nevytvaranim tlaku na Ziaka. Do vyucéby by mali byt
zaradované také situacie, pocas ktorych sa Ziak snazi porozumiet prostrednictvom odhadu
kontextu, ktory vyuZival aj pri osvojovani si materinského jazyka. Je potrebné vytvarat situacie
blizke svetu mladsich Ziakov, pribliZovat cudzi jazyk pomocou rozpravok, pribehov a ich
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dramatizacie, pri ktorych je zZiak schopny odhadovat suvislosti aj pripade, Zze neporozumel
obsahu celej slovnej zasoby. Ziak je vtiahnuty do deja rozpravky spontdnne, bez vyvijania tlaku
na Umyselnd pozornost a vnitorne preziva pribeh bez toho, aby si uvedomoval, Ze si osvojuje
novu slovnu zasobu resp. jazykovu zruénost. Do procesu vyucby v prvom roc¢niku by mali byt
zahrnuté aj komunikacné aktivity, ktoré podnecuju Ziaka k pouzivaniu cudzieho jazyka, avsak
mali by byt realizované bez viditelného upozorfiovania na gramaticku spravnost. Ziakom su
blizke piesne, ktoré by mali byt sucastou prirodzeného uéenia sa cudzieho jazyka. Ucitel by
mal pouzivat nazorni komunikaciu a jednoduché pokyny sprevadzané gestami ¢i mimikou.
Takto Ziak lahko dekdduje vyznam a dané frazy si ukladd do paméti. Ziak si v prvom roéniku
zacina budovat ucebné navyky a je dolezZité, aby ich uditel aj na hodinach cudzieho jazyka
smeroval spravnym smerom, napr. pouzivanim jazykového portfdlia, do ktorého si ziak zaklada
pouZité materidly a po urcitej dobe ich vyhodnocuje; sebahodnotenim, pomocou ktorého
vyjadri ¢o uz dokaze/zatial nedokaze. Vyucujuci cudzieho jazyka v prvom roéniku sa ¢asto
dopustaju chybnych didaktickych postupov, ako napriklad praca s ucebnicou alebo
materidlom, ktory obsahuje suvisly pisany text, ktory Ziaka rusi, pretoze nema zvladnuté
Citanie a pisanie v rodnom jazyku. Vhodné je preto radit do vyucby postupy zamerané
primdrne na jazykové zruc€nosti pocuvania a hovorenia. Problematickym didaktickym
postupom je aj vyucba orientovana len na ucebnicu, zablddajuc na ucenie sa zazitkom a
skisenostou. Hodnotenie orientované na chybu, ¢i situdcie vyvolavajlice u Ziakov stres a
negativne pocity, akymi je aj skusanie slovnej zdsoby sa ukazuju nemenej problematické a
preto je vyznamné akceptovat to, zZe kazdy Ziak prvého roénika sa iba oboznamuje s cudzim
jazykom a je nevyhnutné mu na to ponechat rézne dlhy ¢as (Hartanska, 2004; Strakova, 2012).

V DRUHOM ROCNIKU Je podstatné zachovat principy osvojovania CJ z prvého roénika, a to
posiliiovat kladny vztah k cudziemu jazyku bez utvéarania psychickych blokov prostrednictvom
zazitkového ucenia a v Co najvacSej miere vystavenia Ziaka cudziemu jazyku v zndmych
suvislostiach. Vyznamné je taktieZ u Ziakov pokracovat v utvarani spravnych u¢ebnych navykov
i pomocou sebareflexie, ktord ma Ziaka viest k pravidelnému uvazovaniu nad tym, ¢o je uz v
cudzom jazyku schopny urobit. Najdolezitejsim ciefom druhého roénika je pripravit Ziakov na
pisanie a Citanie v cudzom jazyku. Fazu pripravy na tieto dve jazykové zrucnosti nemozno
vynechat, pretoze Ziak, ktory si osvojil zru¢nost ¢itania v materinskom jazyku, sa bude snazit
preniest rovnaké Citatelské postupy na rozlustenie obsahu cudzieho jazyka, ¢o z dovodu
odli$nosti jazykovych systémov cudzieho a materinského jazyka nie je mozné. Ziak druhého
roc¢nika zatial nie je zvycajne zrucny Citatel, ktory cCita text s porozumenim, preto je vhodné v
druhom rocniku este nezarad'ovat Citanie do vyucby, ale zamerat sa na pripravnu fazu ¢itania,
pocas ktorej si ziak uvedomi rozdiely v jazykovych systémoch. Ucitel by mal pocas pripravného
obdobia ¢itania upriamit pozornost na zakladné techniky rozliSovania slov, spajania slov s
obrazkami, nacviku vyslovnosti a uvedomenia si rozdielov slovenského a cudzieho jazyka.
Vyber ucebnice by nemal ostat nemenej doélezity. Ucitelia by mali zvolit uéebnicu, ktord
nebude obsahovat slvislé texty pdsobiace na Ziakov demotivujico. Pre Ziakov druhého
ro¢nika nie je vhodné zaznamenavat slovnud zasobu tradiénym spésobom - v troch stipcov
obsahujucich slovo napisané tak ako sa piSe i vyslovuje v cudzom jazyku a jeho slovensky
preklad (cat-[keet]- macka), pretoze Ziaci nemaju zatial rozvinuté abstraktné myslenie.
Vhodnejsim spdsobom, vdaka ktorému bude mat Ziak konkrétny zrakovy podnet, je forma
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obrazkového slovnika. Dominovat by malo hodnotenie zamerané na motivaciu Ziaka a
ocenenie jeho snahy, ktoré bude utvérat kladny vztah Ziaka k jazyku, vyhybat by sa uditelia
mali hodnoteniu zameranému na chybu, aby u Ziakov nevyvolavali pocity zlyhania a
neuspechu (Hartanska, 2004; Strakova, 2012).

V TRETOM ROCNIKU su u Ziakov na cudzojazyénej vyuébe rozvijané vietky jazykové zruénosti.
Poéuvanie by malo byt zamerané najméa na porozumenie pokynov, zachytavanie konkrétnych
slov i celkovému porozumeniu kratkeho textu. Jazykova zru€nost rozpravanie je u tretiakov na
leveli reprodukcie, a preto by mala byt zamerana na ucenie sa spravnej vyslovnosti, prizvuku,
intonacie a na automatizaciu slovnej reakcie pocas komunikaénych situacii. Pisanie by malo
byt zalozené na aktivitich zameranych na prepis viet ¢i textov. Hlavhym ciefom tretieho
ro¢nika vo vyucbe cudzieho jazyka by mal byt rozvoj jazykovej zruénosti Citania s
porozumenim, ktoré by malo byt sprevddzané technikami ako nacvik hlaskovania a
vyslovnosti; tiché citanie zamerané na Citanie s porozumenim; odhadovanie kontextu;
doplfianie do textu; zoradenie deja; spajanie; dramatizicia preéitaného. Rozvijanie
spominanych Ciastkovych zruénosti ¢itania ucitelovi napomdze dobre vybrana ucebnica, avsak
Citatelsky navyk u Ziakov zabezpedi vybudovat Citatelsky program, ktory by mal byt zahrnuty
do hodnotiaceho procesu a Ziaci by mali byt oboznameni s kritériami jeho absolvovania v
tvode Skolského roka. Do Citatelského programu by malo byt zahrnuté ¢itanie jednoduchych
kratkych knih s obrazkami, vdaka ktorym Ziak dokaze odhadovat z kontextu vyznam slov a
tvorba Citatelského dennika. Medzi chybné didaktické postupy, ktorych sa ucitelia v trefom
ro¢niku dopustaju patri napriklad skoré zameranie sa na gramatiku cudzieho jazyka, ktoru Ziak
nedokaze este generalizovat a pouzivat pri nej abstraktné myslenie. KedZe Ziak je ako tretiak
na reproduktivnej Urovni osvojovania si cudzieho jazyka, nemalo by byt hodnotenie jeho
vykonu zamerané na produkciu, ale na zvladnutie danych cielov jazykovych zruénosti a na
porozumenie ¢itaného i pocutého textu (Hartanska, 2004; Strakova 2012).

V STVRTOM ROCNIKU je podstatné nastavit vyucbu tak, aby umoznila Ziakovi Uroveri prvej
produkcie v podobe tvorenia kratkych pisanych textov, zucastnenia sa na kratkych
komunikacnych situaciach ¢i prezentovania vlastnych projektov alebo obsahov precitanych
knih z Ccitatelského programu, ktory by mal vo Stvrtom roc¢niku pokracovat za cielom
obohacovania slovnej zdsoby Ziakov, ktord je dolezita v ivode rannej produkcie. Vyucovacie
postupy by mali byt zamerané na automatizaciu — precvicovanie konkrétnej reakcie v réznych
kontextoch. Gramatika by mala byt vyuCovand prostrednictvom zazitku cez pribehy di
modelové situdcie, bez zameriavania sa na vysvetlovanie gramatickych pojmov. Ziakov je
vyznamné viest k tomu, aby si lexiku zaznamenavali kategorizdciou prostrednictvom
tematickych map k danej téme, ktoré si mdéziu v dalSich rokoch postupne rozsirovat
pribudanim novych slov a spatne sa k nim vracat. U¢ebnice pouzivané na hodinach vyucby
cudzieho jazyka by nemali byt prehustené analytickymi cvieniami, ktoré Ziakov s
nerozvinutym abstraktnym myslenim mo6zu demotivovat. Hodnotenie Ziackych vystupov by
malo byt zamerané najma na schopnost Ziakov reprodukovat. Produkcia v hodnoteni méze
byt zahrnutd taktiez, avsak ucitel by mal reSpektovat Ziacku chybu ako sucast ucebného
procesu (Hartanska, 2004; Strakova, 2012).
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Planovanie hodiny

Hlavny princip:

nezameriavat hodiny pre YL na gramatiku, ale na témy suvisiace so Zivotom Ziaka (tzv.
personalizované ucenie)

Je potrebné naplanovat:

- Vstup do vyucby (warm-up, ice-breakers)

- Pripravné aktivity (pre-reading, pre-listening)

- Sposoby prezentovania nového uciva

- PrecviCovanie uciva (aktivity post-reading, post-listening)

- Sposob hodnotenia, sposob spatnej viazby, prace s chybou a sebareflexiu
- Aktivity na strane ucitela a aktivity na strane Ziaka
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Presentation and practice of language
Fill in this schedule as you watch the lesson and use it to guide you in your subsequent discussion.
STAGE 1: PRESENTATION
1. What the student needs to know

Explain if and how the following aspects of the new language (grammar structure) were shown to the
students

MEANING FORM PRONUNCIATION USE
2. Approach
Which of the following best represents the approach used?

a. Give the rule and apply it to specific contexts
See examples of the construction or pattern and attempt to work out the rule from
these?

c. An alternative approach?

How much mental activity was required of the learners?
3. Means
Which of the following was used?

a. Situation

b. Grammar focus

c. Text/listening or reading/
Dialogue or prose passage

4. Criteria of good presentation: it was
- clear to the students
- efficient (in terms of time)
- lively and interesting (as much as possible)
- appropriate to language and situation
- productive (the students were then ale to produce more language)

5. Techniques of presentation:
- Mini situations
- Charts, table, diagrams
- Dialogues in oral/written form
- Visuals (pictures, realia, mime, timelines)
- Texts for context

STAGE 2: CONTROLLED PRACTICE
Sequence of activities: progression from
1.choral — individual 2. teacher == students

3. students == teacher 4. student—= student
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Meaning and planning of TOPIC-BASED teaching

sTask 1: Read the following to know about what topic-based planning is

(Based on: Laidlaw, C. & Enever, J. 1999. Introduction to Theme Packs. Budapest: The British Council.
Tasks in: Kovacs, J. & Trentinné Benkd, E. 2012:65. A Task-based Reader on Methodology and
Children’s Literature. 5th edition. First published in 2003)

“It is now widely accepted that young children best acquire a second or foreign language if
they are given opportunities to focus on activities that interest and involve them, so that they
may learn, or ‘acquire’, the foreign language indirectly. Lessons which are built around a
linguistic focus tend to concentrate on language structure and not on its use in real
communicative situations. Such an approach often sacrifices the children’s interest and
motivation to the teaching of a specific structure, such as the form of the 3™ person, simple
present tense. A topic-based activity approach in the language lesson gives the learners a much
wider educational experience than one built around the presentation and practice of
vocabulary and structures. The children will be acquiring the foreign language while
broadening their knowledge about the world, and at the same time developing their
imaginations, their thinking, and their socialising skills. This is not to say that a teacher should
disregard the language syllabus as such, but rather that it should be taught implicitly in the
early stages of language learning.

Topic-based teaching integrates the four language skills, speaking, listening, reading and
writing (when appropriate). Some activities may contain little if any oral work, but a great deal
of listening. This would be the case during total physical-response action games in which
children listen to and follow instructions. In some activities the emphasis might be on speaking
the target language during a class survey in which the same questions would be asked over
and over again. Reading and writing would be practised when children are putting together
their own stories and making books for others to read.

Children who learn a language through topic-based teaching develop a positive attitude
towards the foreign language. Later, when making the transition to more formal study at a
later stage they have at least a reasonable foundation — a knowledge of language in use — on
which to build”.

In your group discuss the following:

- Summarize why topic-based teaching is appropriate for young learners.

- Discuss the following statement: “Children who learn a language through topic-based
teaching develop a positive attitude towards the foreign language” (Holderness 1991)

- Why do you think this statement is true?

Task 2: By now you are an expert on topic-based planning. Can you place the following under the
appropriate heading?

Focuses only on subject, structure teaching, is done by the learners, encompasses wider fields of
experience, superficial language exercises do NOT stimulate meaning-making, a genuine purpose to
learn the language, school day is regarded as integrated, mainly linguistic activities, language is learnt
for its own sake, enhances only target language skills, learning fits into learners’ experience, meaning
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is being explored by children, structured teaching is done by the teacher, incoherent linguistic exercises,
subjects are taught separately, enhances learners’ cognitive and manual skills as well, a wide range of
activities

Subject-based planning Topic-based planning

Now check your work:

Subject-based planning Topic-based planning

Focuses only on subject Encompasses wider fields of experience

Enhances only target language skills Enhances learners’ cognitive and manual skills
as well

Subjects are taught separately School-day is regarded as integrated

Mainly linguistic activities A wide range of activities

Incoherent linguistic exercises Learning fits into learners’ experience

Superficial language exercises do NOT stimulate | Meaning is being explored by children
meaning making

Structure teaching is done by the teacher Structure teaching is done by the learners

Language is learnt for its own sake A genuine purpose to learn the language

1. Lesson planning and implementation

Parts of a lesson plan — brainstorm

Distributing a lesson plan. Discuss what you have found different/similar.
(Budai Kata: My Cat Likes to Hide in Boxes, Spring 2013)

Good practices of implementation (on DVD, by trainees)

a) awarmer and a lead-in (Szabd Klara Dear Zoo, Spring 2011)

b) acting out a story (Zeffer Szandra: The Enormous Turnip, Spring 2008), from minute 26 to
minute 34)

Sum up what you have learnt in this workshop about planning and implementation.
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Ako uputat pozornost Ziakov?
(Rozne alternativy aktivit na zaciatku aj pocas hodiny)
1. Pytame sa Ziakov, ako sa maju (personalizované otazky)

Chceme, aby sa deti —aj my — citili uvolnene na hodine anglictiny, zaujima nas, ak maju nejaké
starosti, choroby a pod... preto jednoducho sa ich spytame

Pesnicka ,It’s nice to see Zuzka here... 3x, how are you today?
Smaijliky happy/sad — a deti maju dat na ne nejaku svoju znacku, prip. vysvetlit, ako sa maju
Rézne druhy ,,pocasia” — a deti maju dat na ne nejaku svoju znacku, vysvetlit, ako sa maju.

2. Zahrievacie aktivity: Vybavovanie si osvojenych vedomosti

Iu

Cielom tejto Gvodnej Casti je pomdct detom sustredit sa a zacat si ,recall” (vybavovat) uz osvojené
vedomosti. UCitel tiez zisti hned na zaciatku hodiny zistili, ¢o vedia a €o treba udit:

e Dvojice/skupinky ,sutazia“... resp. len hovoria, napr. ktoré viete farby (alebo si to aj zapisuju,
ako ked'je meno/mesto...)... a Ze kto este vie nejaké dalSie domdace zviera anglicky, alebo
esSte nejaku dalsiu dobrotku anglicky a pod...

Guess what | am thinking about — Hadaj na ¢o myslim.

3. Uputanie pozornosti (attention grabbers): One, twol... Eyes on you!; One, two, ... Eyes on
me!; Macaroni and cheese...Everybody freeze!

4. 7Zivé pexeso: namiesto hry 2 hracov s kartami dostanu 10 Ziaci do ruky rdzne karty (5
parov), 2 ziaci hadaju a ,,obracaju Ziakov”, aby zistili, ¢i maja ,,par”.

5. Mucholapky: Pripravime si flashcards na opakovanie a umiestnime ich na tabulu. Ziakov
rozdelime do dvoch skupin, zastupca kazdého timu pride pred tabulu a dostane mucholapku
(postacia aj zrolované noviny, ...). Nahlas vyslovime slovicko. Prvy Ziak, ktory tfapne po
spravnej flashcard, ziska bod. Ziaci mdzu tlapnut len na 1 slovo.

6. Cakaj, kym pride to spravne (Wait for the right one!) Zvolime si 1 obrazok, ukazeme ziakom.
Potom menujeme cely rad réznych slovi¢ok. Ked poviem slovo, ktoré je na obrazku, Ziaci
maju urobit nejaku ¢innost — napriklad sa postavit, tlesknut, vyskodit a pritom slovko
zopakovat.

7. Dotkni sa! / Behaci diktat: Na r6zne miesta v triede (na koberec, na lavice, na poli¢ky)
rozlozime slovkd na kartickach, prip. obrazky. Ked vyslovime slovo (alebo jeho
charakteristiku), Ziaci ho musia ¢o najrychlejsie vyhladat a dotknut sa ho.

8. ,Chodit slovo” (Walk my word): Takto sa nacvi¢uju pravopisne naro¢né slova. Ziaci vidia na
dlaZke pismend z daného slova, ale aj pismend navyse. Ziaci maju za Glohu postupne sttpat

na pismena z daného slov4, vynechat tie, ktoré do slova nepatria (napr. slovo daughter).

9. Dalsie aktivity z internetu, ako motivovat/zaujat pozornost Ziakov:

http://ww2.kged.org/mindshift/2016/03/03/20-strategies-for-motivating-reluctant-learners/
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Who is active in which part of the lesson?

Ideally, as much activity as possible should be on the student's side. (Montessori School Principle).
Think about what specific activities the pupils could do in each part of the lesson.

TEACHER PUPILS

To set attention:

To raise questions:

To repeat preceding subject matter:

To present new subject matter:

To explain:

To practice:

To check:

To memorise:

To repeat and sum up:
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Metody, postupy a techniky

Principy pouZivania didaktickych metdd:

- Vyucba ziakov do 10. roku Zivota (YL) si vyZaduje pouzivanie metod zdZitkového
ucenia.

- Ucitel cudzieho jazyka by mal umoznit dietatu ziskat zdZitok a skisenost.

- Zavychodisko zazitkového uéenia mozno pokladat zmysluplné ucenie, teda
zamerané nielen na hromadenie faktov, ale také, ktoré ma preftho osobny vyznam,
zmysel a zasahuje cell osobnost dietata.

- PouZivané metddy maju eliminovat strach z chyby, z netdspechu.
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Techniky — ¢innosti vykondavané ucitel'mi a ziakmi

Zdroje: Brown, H. D. (2007). Teaching by Principles. 3rd ed. Allyn & Bacon, p. 137, 142-143; REPKA, R.
Od funkcii jazyka ku komunikativnemu vyucovaniu. Bratislava : SAP, 1997

1. Controlled (teacher — centred, manipulative, structured, predicted responses, pre-planned
objectives, set curriculum):

- warm-up: mimes, dance, songs, jokes, play (does not necessarily involve use of TL);

- setting: questioning or miming, picture presentation, tape;

- organizational: disciplinary action, setting general procedures;

- context explanation: grammatical, phonological, lexical, sociolinguistic, pragmatic;

- role-play demonstrations;

- dialogue/narrative presentation (reception by students);

- dialogue/narrative recitation (of previously known/prepared text);

- reading aloud (given text);

- checking (feedback);

- question-answer, display (prepared appropriate responses);

- drill (fixed patterns, repetition, substitution);

- translation;

- dictation;

- copying;

- identification (picking out an producing/labelling a target form, function...);

- recognition (drawing symbols, rearranging pictures);

- review (formal summary);

- testing;

- meaningful drill;

2. Semi controlled:

- brainstorming (like setting) — free undirected contributions by students and teachers on;
a given topic, generating multiple associations without linking them, no interpretation by T

- story-telling;

- question-answer, referential: prompting of responses (referential questions — not knowing
the responses beforehand);

- cued narrative/dialogue: student production following the cues from miming, cue cards,

pictures;

- information transfer: application - e.g. from visual to writing, reinterpretation of the
language;

- information exchange: information gap exercises — sharing of info is critical for the resolution
of task;

- wrap-up: production of brief summary, items learned;

- narration/exposition: presentation of a story/explanation (lack of stimulus);
- preparation (study, silent reading, preparing a project);

3. Free:

- role-play (acting out of specified roles and functions);

- games (board, dice games making words;

- report (on books, experiences, project work), without stimulus;

- problem solving;

- drama (skit, story, play);

- simulation (stimulation of real-life actions);

- interview (to get information from other students);

- discussion (specified topic);

- composition (verbal, written);

- apropos (socially oriented interaction, speech on general real-life topic.
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Didaktické postupy vo vyucbe CJ v primarnom vzdeldvani

Zdovodnenie, vyhody, principy

(zdroj inspiracii: Lojovd, G. & Strakova, Z. (2012). Teoretické vychodiskd vyucovania anglictiny v
primdrnom vzdeldvani. Bratislava: Univerzita Komenského v Bratislave, od 138 nn.)

1. Hra ako vyucovacia metdda - ciel: kognitivny rozvoj Ziaka — ma 3 aspekty:
o hrovy ciel
o vzdeldvaci ciel
o jasné pravidla
- Robzne Ucely:
o precvicit a upevnit nové ucivo — automatizacia — spravnost pouZivania slovnej
zasoby, gramatiky
o podpora komunikacia — osvojenie si funkcnej stranky jazyka (fluencia — plynulost
v jazyku), Ziaci maju urditd information gap a tu si navzajom dopliaju
o motivacna
o opakovanie urcitych vzorov v konkrétnej situacii — ¢ize ulah¢enie automatizacie
o faktor nahody — délezity pre pomalsich Ziakov
2. Pribehy — narativne a dramatické techniky
- najlepsi pracovny nastroj na prezentovanie situdcie — Ziak vie odhadovat suvislosti, aj ked'
neporozumie celd slovnu zasobu, neskor si sam pre seba opakuje pocuté slova, je to
zaroven spolocny zazitok
- opakovanie Casti deja — a teda aj slov
- zapojenie Ziakov vyuZitim fantazie
- spontdnna pozornost
3. Dramatizacia
- umoznuje aj neverbalnu komunikaciu
4. Projektova praca
- globalny rozvoj (komunikaénd kompetencia, kognitivny rozvoj)
- realizovand na vyuéovacich hodinach, nielen v ramci domacich Gloh. Skolské vyuZitie
projektovej prace umoznuje, aby uditel pondkal Ziakom stratégie, ako vytvarat projekt.
Takto ma potencidl viest k samostatnosti. Zaroven sa rozvija tvorivost, kooperacia (v
kontraste so sutazivymi technikami).
-V prvom a druhom roéniku len individudlne projekty mensieho rozsahu a umoinit sa
navzajom pozorovat, az v 3.-4.r. skupinové projekty.
- 3 fazy projektu:
o priprava — porozumenie textu,
o produkcia,
o zaverecna — prezentacnd
5. Vyucovanie zaloZené na €innosti, t.j. ¢innostné, SERR (Spolo¢ny eurdpsky referencny ramec
pre jazyky https://www.statpedu.sk/files/sk/publikacna-cinnost/publikacie/serr_tlac-
indd.pdf) - umozriuje testovanie hranic jazyka cez aktivity, spontanne vtahuje Ziakov; Ziaci
okamZite reflektuju, overuju, rozvijaju tvorivost, aby Ziak mohol sam objavovat.
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Zazitkové metddy vhodné pre vyucbu cudzieho jazyka

(zdroj Douskova, A., Kruzlicova, M. Edukacnd aktivita a zdZitkové ucenie v MS. Banska Bystrica:
Katedra elementarnej a predskolskej pedagogiky, PF UMB v Banskej Bystrici, 2011)

- Informacno-receptivnha metdda:
Deti ziskavaju poznatky na zdklade informdcii od ucitela
Cinnosti ucitela: rozpravanie, vysvetlovanie, opisovanie, demonstrécia, ilustracia textom
alebo pomockami

- Heuristickd metéda:

Deti nadobudaju skisenost z tvorivej ¢innosti pri rieSeni problémov
Cinnosti utitela: definovanie problému, riadenie procesu tvorby alternativ, hodnotenia
- Diskusné metddy

@)

@)

nekonecné pribehy — retazenie: deti pridavaju k nejakej otazke dalsie podnety
(napriklad — rad plavam, bicyklujem, hram futbal...)

bzuéiace skupiny: deti komunikuju v dvojiciach, trojiciach, ked chcd vyrozpravat svou
spatnu vazbu (jazyk zavisi od zdatnosti Ziakov)

tvorivé riesenie problémov: deti hladaju rieSenie problém samy, v dvojici, skupinach
diskusia odbornikov: deti tvoria dve skupiny, jedna st odbornici — ti nieco vysvetluju,
a druhd skupina posluchacov (vhodné pre zrelSich Ziakov)

suhlasim — nesuhlasim: ucitel nastoli rozpornu situdciu zo Zivota a navrhne riesenie.
Deti sa rozdelia do dvoch skupin podla sthlasu a nesuhlasu. Pokusaju sa argumentov
(vhodné pre zrelSich ziakov).

slavnost — oslava: deti st priamymi aktérmi pripravy a realizacie oslavy

- Metddy tvorivej dramatiky

o

O
O

situacné metddy: deti si maju predstavit situdciu a rozmyslat, ako by sa v nej
zachovali, pripadne zahrat

jednoduché dramatické hry: deti vyjadruji pohybom, mimikou r6zne predmety,
rézne situacie, napriklad maju znazornit pojem zrkadlo, nejaké pismeno

hranie roli: deti dostanu instrukcie pre hranie roly, aby vysledkom bola nova
skusenost, nové poznanie, nie je dany scenar. Od deti si to vyZaduje priamu reakciu
na podnet uditela.

pantomima

improvizacia a dramatizdcia pribehu

- Badatel'ské metddy

@)

O
O

manipulovanie s predmetmi, ochutndvanie, poznavanie predmetov, modelovanie,
konstruovanie a pritom ucenie sa slovnej zasoby

pozorovanie: deti pozoruju, ¢o sa deje okolo nich

badanie: deti nadobudaju nielen informdcie, ale postupy rieSenia problémov —
nardbanie s r6znymi predmetmi, rozhovor o nakreslenom, ziskavanie informacii

a zbieranie, porovnavanie, prezentacia (€o som sa dozvedel)
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Energizers — zabavné pohybové aktivity pre zaktivizovanie ziakov

1. UCcit slovesa cez pohyb 3=
Ako hra na remeselnikov
- Whoareyou?,lama...”“ (Job)
- ,Everydayldo this....,
- ,llove doing this .....“
- ,ldont like doing this ....”

2. Dat ziakom zahrat dialégy: zadat zaujimavu situaciu (nie nudnu)
(napriklad nakupovanie Cerstvého chleba v pondelok rano

- Najskér len posediacky zahrat — bez slov

- potom zahrat bez slov — s gestikulaciou, pohybmi

- napokon pridat aj re¢

3. RoOzne variacie hry Twister

Original hry Twister: Farebné kruzky na platne a
strelka, ktord uréi ktord ruku/nohu kam musi
hra¢ presunut. Hra, ktora vas pekne zauzli. Hra
1- x hracéov... (max. 4 ©)

Verzia pre opakovanie slovicok na anglictine:
Namiesto originalnych kruhov - rozloZime
slovicka ... alebo obrazky a Ziaci maju povedat
spravny vyraz pri pokyne: Put your right/left leg
on ... Put your right/left hand on...

4. Hry pre Ziakov, zoradenych v dvoch radoch

Ziaci stoja v 2 radoch — vidy predni maju vediet povedat/prelozit
slovo, ktoré ucitel ukaze (v 1.ro¢niku — obrazok,

v 2. roc¢niku uz priddme aj pisané slovo, v 3. roc¢niku len slovo)

5. Hra Kufor
Jeden Ziak si zatvori oci. Iny Ziak si vytiahne karticku s obrazkom, ktory potom opisuje Ziakovi, ktory
obrazok nevidel. Pozn.. pouZivat obrazky vhodné pre tému, na ktoru uéitel prave zameriava hodinu.

6. Preskakujem cez potok

Ziaci maju na podlahe rozloZené slovka, skacu po nich ako po kamerioch potoka a na ktory skocia,
povedia mnozné &islo /u slovies tvar v 3. osobe alebo v minulom ¢&ase. (ZaleZi od ro¢nika/odkedy sa
Ziaci ucia jazyk).
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Hry

Overené hry vhodné pre vyucbu cudzieho jazyka v primarnom vzdelavani:

- BINGO

- CALL MY BLUFF

- CHARADES

- DOMINO

- FRUIT SALAD

- “HANGHMAN”

- JUMBLED LETTERS
- ODD ONEOUT

- RUN AND TOUCH
- RUNNING DICTACTION
- SIMON SAYS

- TABOO GAME

- TELEPHONE
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TPR (Total Physical Response)
TWISTER

YOU MAY SIT DOWN IF YOU...
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Katalég hier vhodnych pre vyucbu jazykov v primarnom vzdeldvani

Premyslajte a priradte spravny nazov hry k charakteristike. V zavere bude aj kI'i¢ k rieseniu.

MATCH the name of the game and its own characteristics:

Twister

A paper and pen game. The players have a sheet which is divided into nine squares.
They write a newly acquired word in each square from memory. The teacher calls out
words. If players have the same word on their sheet, they cross that word out. Once
they have 3 words in one row, horizontally, vertically, or diagonally, they shout ............

0Odd Word Out

Learners line up in two teams in front of a couple of flashcards on the wall or board.
The teacher calls out definitions of the words on the cards. Once a child thinks he/she
can identify the card with the definition, runs to the card and touches it. The quicker is
the winner.

Domino game

This game can be played with word cards and flashcards alike. There are four words or
pictures, one of which does not fit. The task is to spot out the odd one and give reasons
why it does not belong to the group.

Call my bluff A game for practising the English Alphabet. The master of the game thinks of a word
but does not write it on the board. She only leaves gaps for the letters. Learners call out
letters. Once a letter fits the word, it is getting written on the board.

Fruit salad The player picks up a card with a word in English and has to mime it without saying

anything. Others have to say the word in English.

The taboo game

The student picks up a card and has to just whisper the word on the card in front of the
whole group (without any sound). The others have to read his lips and say the correct
word.

Telephone The player picks up a card with a word in English and has to draw it. Others have to say
the word in English.
Hangman A method in which learners respond to commands that require physical movement.
Bingo A game, which begins with the first player whispering a phrase or sentence to the next

player. Each player successively whispers what that player believes he or she heard.

Run and touch

The master of the game says a statement. There are three helpers with different
answers. The player does not have to give the right answer. He/She only has to choose
whose answer she wants to hear. Her job is only to refuse or accept the answers.

Lip-reading

Teacher chooses a word/ short passage or dialogue and make several copies. Put the
copies up around the walls of the classroom. Pupils are in pairs/groups. One of them
has to walk (or run!) to read the words on the wall, remembers them and then quietly
dictate what they remembered to their partners, who writes it down. They then swap
roles. Over several turns they will build the whole passage. The winning pair is the team
that finishes first - although you need to check for mistakes. If there are mistakes, they
must keep walking to check!

Jumbled
letters/sentences

This game is played in pairs. One player picks up a card with a word on it. He must not
say this word. There are three other words or phrases below which he can (not) use in
sentences to paraphrase the word in question. The task is to find out the ‘secret’ word.

Simon says

Each player gets a card. The player who has the START card starts the game. She reads
out her sentence, which is unfinished. The player who thinks she has the second part of
the sentence, reads that part. The game goes on with her reading a new unfinished
sentence until the last player comes with THE END.
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You may sit down

A game when 1 person says what the others should do. But they have to do it only

if you when he/she starts the instruction with: Simon says: Jump. If the instruction does not
start with that sentence, they should stand still.
Pictionary The task is to restore a word or a sentence from jumbled units.

TPR — Total Itis played on a large plastic mat that is spread on the floor or ground. On the mat
Physical there are several rows and columns with some words or pictures. One person says: Put
Response | your right/left foot on... /your right/left hand on...

Charades Learners sit in a circle. They are given fruit names, such as apples, pears, peaches,

plums. The master of the game calls out, e.g.: “Apples and peaches, change places!
Learners follow the instruction. When he says: Fruit salad! All players change places.
The trick is: there is one less chair than the number of players and teacher together.
The player who cannot find a seat is the master of the game.

Running dictation

Teacher says: You can sit down if you ... have got a brother/grandma/a bike... or: if your
birthday is in the summer/January... or if you are wearing red shirt/jeans...

RiesSenie Ulohy: pozri dalsia strana
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Overené hry, vyuzitelné na hodinach CJ

BINGO

A paper and pen game. The players have a sheet which is divided into nine squares. They
write a newly acquired word in each square from memory. The teacher calls out words.
If players have the same word on their sheet, they cross that word out. Once they have 3
words in one row, horizontally, vertically, or diagonally, they shout Bingo!
https://englishteaching101.com/online-vocabulary-games-generator/
https://myfreebingocards.com/bingo-card-generator

RUN AND
TOUCH

Learners line up in two teams in front of a couple of flashcards on the wall or board. The
teacher calls out definitions of the words on the cards. Once a child thinks he/she can
identify the card with the definition, runs to the card and touches it. The quicker is the
winner.

ODD ONE OUT

This game can be played with word cards and flashcards alike. There are four words or
pictures, one of which does not fit. The task is to spot out the odd one, and give reasons
why it does not belong to the group.

“HANGHMAN"

A game for practising the English Alphabet. The master of the game thinks of a word, but
does not write it on the board. She only leaves gaps for the letters. Learners call out
letters. Once a letter fits the word, it is getting written on the board.

CHARADES

The player picks up a card with a word in English and has to mime it without saying
anything. Others have to say the word in English.

LIP READING

The student picks up a card and has to just whisper the word on the card in front of the
whole group (without any sound). The others have to read his lips and say the correct
word.

PICTIONARY

The player picks up a card with a word in English and has to draw it. Others have to say
the word in English.

TPR (Total
Physical
Response)

A method in which learners respond to commands that require physical movement. For
example, this is what you can do during the first lesson: Open/close, Point to/Touch: the
ceiling, floor, chair, door, window, desk, lamp, whiteboard, your head, nose, eyes, ears,
mouth... Stand up/Sit down/Turn around/.

TELEPHONE

A game, which begins with the first player whispering a phrase or sentence to the next
player. Each player successively whispers what that player believes he or she heard.

CALL MY BLUFF

The master of the game says a statement. There are three helpers with different
answers. The player does not have to give the right answer. He/she only has to choose
whose answer she wants to hear. Her job is only to refuse or accept the answers.

RUNNING
DICTACTION

Teacher chooses a word/ short passage or dialogue and make several copies. Put the
copies up around the walls of the classroom. Pupils are in pairs/groups. One of them has
to walk (or run!) to read the words on the wall, remembers them and then quietly
dictate what they remembered to their partners, who writes it down. They then swap
roles. Over several turns they will build the whole passage. The winning pair is the team
that finishes first - although you need to check for mistakes. If there are mistakes, they
must keep walking to check!

TABOO GAME

This game is played in pairs. One player picks up a card with a word on it. He must not
say this word. There are three other words or phrases below which he can (not) use in
sentences to paraphrase the word in question. The task is to find out the ‘secret’ word.

DOMINO

Each player gets a card. The player who has the START card starts the game. She reads
out her sentence, which is unfinished. The player who thinks she has the second part of
the sentence, reads that part. The game goes on with her reading a new unfinished
sentence until the last player comes with THE END.

SIMON SAYS

A game when 1 person says what the others should do. But they have to do it only when
he/she starts the instruction with: Simon says: Jump. If the instruction does not start
with that sentence, they should stand still.
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JUMBLED The task is to restore a word or a sentence from jumbled units.
LETTERS

TWISTER Itis played on a large plastic mat that is spread on the floor or ground. On the mat there
are several rows and columns with some words or pictures. One person says: Put your
right/left foot on... /your right/left hand on...

FRUIT SALAD Learners sit in a circle. They are given fruit names, such as apples, pears, peaches, plums.
The master of the game calls out, e.g.: “Apples and peaches, change places! Learners
follow the instruction. When he says: Fruit salad! All players change places. The trick is:
there is one less chair than the number of players and teacher together. The player who
cannot find a seat is the master of the game.

YOU MAY SIT Teacher says: You can sit down if you ... have got a brother/grandma/a bike... or: if your

DOWN IF YOU... | birthday is in the summer/January... or if you are wearing red shirt/jeans...
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OBSAH:

“HAVE FUN” ZASOBNIK HER

http://vasicek.yolasite.com/resources/havefun hry.pdf

I. Jazykové pohybové hry

N o ok N R

Il. Aktivity na precvi¢ovanie zvukového a grafického rozliSovania

9

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24

Yes/no
Treasure Hunt
Clap, clap

Who is who?
Where are you?
Word circles
Guess, guess
Labelling game

Invisible letters

Make a puppet out of an old glove.
Wishing Well

Brick wall

| spy...

Magic shopping game
Post-boxes

Dig for treasure

Jigsaw
Telephone/Ticha posta
Word snap

Simon says

Pick an apple

Bingo

Find the word

Sorting

lil. Pohybové hry

25.
26.
27.
28.
29.
30.
31.
32.
33.

What’s the time, Mr Wolf?

Bulldog (obdoba hry Rybicky utecte, rybariidu!)
Please, Mr Crocodile!

Frog in the middle

Lucy Locket (obdoba ceskej hry “Chodi Pesek okolo”.
Queennie

Tig (obdoba ceskej hry Na babu)

Chasing

Poison
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Hry pri vyucbe anglického a nemeckého jazyka v primarnom vzdelavani

Zdroj hier:

Hurtova, M. Uéime se hrou. 17.11.2008. https://clanky.rvp.cz/clanek/o/z/1867/UCIME-SE-
HROU.html

Hry pre 1. — 2. rocnik

1. Kto jerepa?
Doplriiovacka

Moje telo

Zvieratd

Prehodené pismenad

AR S

Hry pre 3. — 4. rocnik

6. Povolanie

7. Sport

8. Doprava

9. Oblecenie

10. Rodina

11. Baldnik

12. Neporiadok

13. Molekuly
14.Z00

15. Co je zelené?

16. Kuzelny predmet
17. Budik

18. Obrazky so zvieratkami
19. Mince

Dalie internetové zdroje hier (vratane energizing/pacifying games):

75 Indoor Games for Kids - Boredom Busters for All Ages
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“Call my bluff” game

https://eslactive.com/interactive/call-my-bluff-game/

https://www.eslprintables.com/games worksheets/other games/Call My Bluff vocab game 6030

5/

In this activity we have chosen ten unusual words. Each word has two descriptions of the
word; only one of which is true. You must then guess the true definition.

T-True F - False
1. Car
A. aroad vehicle with an engine, four wheels, and seats for a small number of people - T
B. avehicle with two wheels and an engine — F
2. Flower
A. the part of a plant that is often brightly coloured and has a pleasant smell - T
B. atall plant that has a wooden trunk and branches that grow from its upper part — F
3. Book
A. a written text that can be published in printed or electronic form - T
B. aregularly printed document consisting of large sheets of paper that are folded
together —F
4. Table
A. aflat surface, usually supported by four legs, used for putting things on — T
B. aseatfor one person that has a back, usually four legs, and sometimes two arms — F
5. House
A. a building for people, usually one family, - T
B. a building where you pay to have a room to sleep in, and where you can sometimes

eat meals - F
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,»The Odd One Out“
Game for individuals or groups

Which is ,the odd one out”?

e i elephant | snake |elephant | elephant
Wi@ giraffe | giraffe | monkey | giraffe
L

1. white black red apple

2. square trousers circle triangle

3. football tennis water basketball
4. May twelve three eleven

5. bus three plane train
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Praca s literatdrou pre deti

Na hodinach jazyka je velmi vhodné pouZivat rézne Zanre literatary pre deti.

Kratke zanre:

basnicky,
hadanky,
jazz chants,
piesne,
rymovacky,
jazykolamy,
vtipy.

DlhSie Zzanre:

- pribehy,
- rozpravky
,odborny text” (encyklopédie).

Cez tieto texty si Ziaci maju moZnost osvojit a precvi¢ovat:

slovnu zasobu,

vyslovnost

gramatické struktury.

reproduktivne aj produktivne komunikac¢né zruénosti.
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Internetové zdroje pribehov a rozpravok

Pribehy

- The Very Hungry Caterpillar — Eric Carle
https://www.slideshare.net/samanthamorris211/the-very-hungry-caterpillar-7574597

- Brown Bear, Brown Bear, What Do You See? — Bill Martin Jr/ Eric Carle
https://www.yonkerspublicschools.org/cms/lib/NY01814060/Centricity/Domain/1621/Brown%2
0Bear%20Book.pdf

- Where's Spot? — Eric Hill http://www.lovemybooks.co.uk/wheres-spot

CD — Rozpravocky po anglicky a po slovensky

https://www.najlacnejsie-knihy.sk/kniha/rozpravocky-po-anglicky-a-po-

slovensky.html?utm source=google&utm medium=surfaces&utm campaign=shopping%20feed&ut
m_content=free%20google%20shopping%20clicks&gclid=CiwKCAjwuYWSBhByEiwAKd n nHhC9DIp
wdQmO0tjn46i7XHFO3UPXoQ9fWzysttso5COGYxfm4HEPRoCBiQQAvVD BwE
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Praca s literaturou pre deti na hodinach anglického jazyka

Detské hadanky v roznych jazykoch. Premyslite ich mozné pouzitie na hodine CJ.

Priklady v angli¢tine: https://www.prodigygame.com/main-en/blog/riddles-for-kids/ alebo
https://whosmarted.com/riddles-for-kids/

Priklady vo francuzstine: https://www.topito.com/top-meilleures-enigmes-enfants alebo
https://www.animyjob.com/mag-article/100-enigmes-et-devinettes-faciles-un-
divertissement-pour-enfants-et-adultes/27-12-23/244

Priklady v nemdine: https://studyflix.de/allgemeinwissen/ratsel-fur-kinder-7089 alebo
https://www.kleineschule.com.de/raetsel.html

Priklady v rustine: https://deti-online.com/zagadki/ alebo https://www.pravmir.ru/zagadki-
dlja-detej

Priklady v $panielcine: https://www.lavanguardia.com/andro4all/whatsapp/33-acertijos-para-
ninos-con-respuesta-para-hacer-por-whatsapp alebo https://arbolabc.com/adivinanzas-

para-ninos

Priklady v slovencine (pre deti s odliSnym materinskym jazykom):
https://palivamto.sk/hadanky-pre-deti/ alebo https://eduworld.sk/cd/hanka-
herinkova/9080/hadanky-pre-skolakov

Viaceré z tychto webstranky poskytuju, okrem hadanok aj ich rieSeni, aj pracovné listy, ktoré
ucitel moéze priamo vytlacit, napriklad v angli¢tine:
http://www.eslprintables.com/reading worksheets/riddles/animal riddles/.

Hadanky ponukaju ucitelovi moznosti, ako zahrndt do vyuéby humorné prvky, ktoré deti
mentalne ,uvolnia, vytvaraju prijemnu atmosféru, a zaroven umoznuju rychlejsie ucenie sa
jazyka, napriklad v anglictine: http://www.enchantedlearning.com/jokes/topics/animal.shtml.

Detské rymovacky, rymované pribehy alebo hry spojené s pohybovymi €innostami. Premyslite si,
ako ich mozete poufZit v prvych roénikoch oboznamovania sa s cudzim jazykom. Angli¢tinari si napriklad
mozu skusit predstavit vyuZitie nasledujicej basne od J. Fostera http://goodquestion.free.fr/?p=2809:

Sand in your fingernails (John Foster)

Sand between your toes
Sand in your earholes
Sand up your nose!
Sand in your sandwiches
Sand on your bananas
Sand in your bed at night
Sand in your pyjamas
Sand in your sandals
Sand in your hair

Sand in your knickers
Sand everywhere!
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Uloha: Najdite rymy. Doplfite chybajlce slova ¢ vyrazy z pontkanych:

will do, care, shoe, frocks, anywhere (2times), edge, chair, ledge, box

Cats (Eleanor Farjeon)

Cats sleep

Top of piano,
Window-.............
In the middle,

Fitted in a

Cardboard .......ccccveeeene

In the cupboard

With your ......ccccevvnnne
Anywhere!
They don’t..........ueeu..e.. !
Cats sleep

RieSenie: Cats (Eleanor Farjeon)

Cats sleep

Anywhere,

Any table,

Any chair,

Top of piano,

Window-ledge,

In the middle,

On the edge,

Open drawer,

Empty shoe,

Anybody’s Lap will do,

Fitted in a

Cardboard box,

In the cupboard

With your frocks-
Anywhere!
They don’t care!
Cats sleep
Anywhere!
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Ako vyuzit detské rymovacky v primarnej vyuébe cudzich jazykov?

Introduction to nursery rhymes
Task 1:

a) Listen to some nursery rhymes: “Georgie, Porgie”, “Humpty Dumpty”, “Hickory Dickory
Dock”, “Pussy Cat”, “Little Little Dumpling My Son John”, “Jack and Jill went up the hill”, “Baa
Baa Black Sheep”, “Old King Cole”. Which ones do you already know? b) Look at the nursery

7

rhymes below.

Humpty Dumpty

Humpty Dumpty sat on a wall.
Humpty Dumpty had a great fall.

All the King's horses
And all the King's men
Couldn't put Humpry
Together again.

Baa, Baa, Black Sheep

Baa, baa, -
black sheep, :

Have you '
any wool?

Yes sir,
yes sir,

Three bags full.

One for the master,

One for the dame,

And one for

the little boy

Who lives

e ]
]

down the lane.

wwwr_fanskeUhildcun Metword o/

Row, Row, Row
Your Boat

Row, row, row your boat

Gently down the stream.
Merrilg, merrilg, merrilH, merrily,
Life is but a dream.

Row, row, row your boat
Gently down the stream.
If you see a crocodile,
Don't for get to scream!

Hickory Dickory Dock

Hickory,
dickory, dock,
The mouse ran
up the clock.
The clock
struck one,
The mouse
ran down,
Hickory,
dickory, dock.

wwrw. AasskeChildcsreMrtword com
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e Read the rhymes out aloud.

e Read them out aloud again while clapping your hands. What does it feel like?

Task 2:

A nursery rhymes guessing game

a) Are the following statements true or false? Tick the right column

1)Nursery rhymes are songs for children

True | False

2)Nursery rhymes are songs about children

3) Both No. 1 and No. 2 are true

4) Nursery rhymes do not teach children anything because they are nonsense verses

5) Nursery rhymes have a simple tune

6) These rhymes are known from the Middle Ages

7) Children learn these rhymes from their parents

8) The author of these rhymes are famous poets

b) Now, read the text below, and check your guesses

A nursery rhyme is a traditional poem or song for children in Britain and many other countries.
They are known from the late 18th/early 19th century. Nursery rhymes are simple verses,
often accompanied by a simple tune, used for entertainment and education of small children.
Most nursery rhymes have been handed down from one generation to another. Among the
oldest are those related to telling time, counting, or learning the alphabet.

c) Look at the rhymes below. Which nursery rhyme teaches time recognition, counting, and

the alphabet?

Thirty days has September,

é-i - ST =r===iEs o April, June, and November

S :
‘ i — T el All the rest have thirty-one
e But February's twenty-eight,
M . aar The LEAP YEAR, which comes once in four,
'é” i | RN - ; Gives February one day more. 2
) \f.\Tm-.- m A B O -"‘,", kel "

1 prrf i
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12345 Once | Caught A
~
4 P

One, two, three, four,
Once | caught a fish
Si, seven, eight, nine

it Then | let it go aga

Task 3

Consolidation of jumbled rhymes. Can you put them in order? Write the correct version in the
empty column.

a) Jumbled version
Together again Right version
All the king’s horses
Humpty Dumpty had a great fall
Couldn’t put Humpty
Humpty Dumpty sat on a wall
And all the king’s men

b) Jumbled version
Have you any wool? Right version
Who lives down the lane
Yes, Sir, yes, Sir,

One for the Dame,
Baa-baa black sheep
One for the little boy,
Three bags full

One for the Master

Task 4: Revision: Name a nursery rhyme about

a) amouse and @ ClOCK ....ouivviiiiiiiiiie e
b) aman who caughtafish......cccceeiiiiiiiii e,
c) an egg-like boy and the king’s men .......ccccceeeeeeeiveeeeccciceeee e
d) rowinginaboat.......ccccocoiiiiiii e

e) ablack animal and three people ......ccueeeeeeccvieeeiiciieee e,

47



Jokes and Riddles for Kids

All Jokes and Riddles for Kids Jokes and Riddles for Kids at EnchantedLearning.com:

- Animal jokes

- Body jokes

- Clown jokes

- Colour jokes

- Doctor jokes

- Food jokes

- Halloween jokes

- House jokes

- Knock knock jokes

- Math jokes

- Money jokes

- Music jokes

- Pirate jokes

- Plant jokes

- School jokes

- Space and astronomy jokes
- Sports jokes

- St. Patrick’ s Day jokes
- Thanksgiving jokes

- Time and calendar jokes
- USA jokes

- Vehicle jokes

- Weather jokes

- Miscellaneous jokes
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Children’s songs in the EFL lesson: TRANSPORT

1 Warmer: Simon says (instructions: eat your apple, peel your orange, lick your ice-cream, smell your
chocolate, drink your milk, eat your soup)

Linguistic purpose: revising the food vocabulary

2 Silly walks: walk like a bear/jump like a frog, run like a dog, hop like a rabbit, swim like a fish, fly
like a bird, etc.

Linguistic purpose: revising the animal vocabulary

3 Introduction of new topic: Transport
3 a) How do animals move? Song Walking, walking,
Walking, walking,
Hop, hop, hop, hop, hop, and hop,
Running, running, running, running, running, running,
Now, let’s stop, now, let’s stop!

Flashcards of:

dogs cats horses fish ducks birds frogs rabbits

walk, run walk, run walk, run swim swim, fly fly jump hop

Learners put word card stickers:

Walk Run Swim Fly Jump Hop

under the right animal picture.

3 b) How do people move?
Two more flashcards (a lady and children)

3 more word cards:

Drive Ride Row

Vocabulary teaching together with 5 more flashcards of: a car, a tractor, a plane, a bike and a boat
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Vocabulary teaching techniques — discussion:

e.g.: Have you got a bike? Can you ride a bike? Can you row a boat, etc., and flashing and slow reveal
of flashcards

4 Teaching two "transport songs’

4 a) Row, row, row your boat
Row, row, row your boat
Gently down the stream,
Merrily, merrily, merrily, merrily,
Life is but a dream.

Introducing and practising new vocabulary:

- Seven learners get sticky word cards with the main words of the song: row, boat, gently,
stream, merrily, life, and dream. While the teacher and learners sing the song together, those
with a word card have to stand and hold up the word card when they hear their word.

- All seven learners stand in front of the class at random order. A child stands in front of them,
and puts the children with the sticky word cards in order as the words appear in the song.

- All learners sing the song again, with the visual help given by the ’living words’.

4 b) The wheels on the bus — song
The wheels on the bus go round and round/two more times/ all day long
The horn on the bus goes beep, beep, beep ............
The wiper on the bus goes swish, swish, swish..................
The motor on the bus goes wroom, wroom, wroom.............
The doors on the bus go open and close.............
The money on the bus goes clink, clink, clink..................
Introducing and practising new vocabulary:

All the blue words are on word cards. Learners get them, and while the song is being sung, they place
the word cards to the right place (gaps).

5 Evaluation

Teacher draws a smiley face, a neutral face, and a sad face on the board, representing how the
learners worked in the lesson. Learners self-evaluate themselves, writing their names under the right
headings.
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Jazz Chants (Carolyn Graham Jazz Chants- youtube)
Tri podmienky pouzivania jazz chants: 1. real language, 2. useful language, 3. appropriate language
Vyhody: precvicovanie prizvuku, nové slovicka, gramatické Struktury.

Postup: 1. vysvetlit nové slovka, 2. vytlieskat, 3. Citat vetu od posledného slova a postupne pridavat
‘dalSie (napr. What are you going to do at two? Najskér two, at two, do at two — Ziaci vytlieskavaju
alebo vydupavaju rytmus.

Tvorba vlastnych jazz chants, suvisiacich so Zivotom deti: zasada slabik: 2,3,1 (paper, eraser, pen...)

At the Farm Chant (You Tube) https://www.youtube.com/watch?v=kAaRQKTghw0

Let’s chant

a4

https://www.youtube.com/watch?v=97RDmFzzNIY&index=7&list=PLFB3D4F7DFB5D1C17

Rhymes for learning English: https://www.youtube.com/watch?v=_KXeg48k Ao
https://www.youtube.com/watch?v=5UMFa5NcSol baby sleeping

Jazz Chants - Sh! Sh! Baby's Sleeping

: =
Chant 1 | said «Sh! Sh! Baby'’s sleeping!»
Shi Shi Baby’s Sleeping! | said «Sh! Sh! Baby’s sleeping!»

What did you say?
What did you say?

| said «Please be quiet! Baby’s sleeping!»
| said «Please be quiet! Baby’s sleeping!»

What did you say?
What did you say?

| said «Keep it down! Baby’s sleeping!»

| said «Keep it down! Baby’s sleeping!»
What did you say?
What did you say?

| said «Stop that noise! Baby’s sleeping!»

| said «Stop that noise! Baby’s sleeping!»
WAAAAAAAAAAAA!
Not anymore!

> > @) 118/1:20

RHYME (JAZZ CHANT)

I like to sit in a nice hot tub ... splishing and splashing

| like to walk in rain in the mud ... splishing and splashing

| like to play washing dishes in a sink ... splishing and splashing

I like to watch how my doggie has a drink ... splishing and splashing
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Zakladné principy a planovanie hodiny s pribehom

(Zdroj: Zuzana Strakova, Institut anglistiky a amerikanistiky, Filozofickd fakulta Presovskej
univerzity v PreSove, pouzité niektoré myslienky z prezentdcia pocas seminara Professional
Development, organizovaného Oxford University Press, 17. - 27.4.2018):

“"

»Pribehy su kltcové aktivity pre podporu osvojovania cudzieho jazyka.

“

,»SU pre deti prirodzenou a zndmou ¢innostou.

"

,Podporuju vyvodzovanie vzorcov jazyka.

o

»Je to najlepsi spésob vyucovania v predskolskom a mladSom Skolskom veku.

5 P (principov) v pribehu:

- pocit bezpedia (Prostredie: pohodIné a prijemné, Rutiny: ako pribeh
za¢iname/konéime, Akceptacia akejkolvek reakcie)

- prirodzena zvedavost (vela podnetov, gradované vyuZitie, vyuzime ich fantaziu)

- potreba aktivity (udrZzanie pozornosti cez aktivitu, TPR(S), striedanie ¢innosti
(aktivizujucich a upokojujucich)

- priama Ucast (zapojenie Ziakov): vSetci v pribehu, opakovanie situacii, dramatizacia
pribehu

- porozumenie (zrozumitelnost pribehu: vizualne podnety, gestikulacia, vyraz tvare,
praca s hlasom, pribeh po ¢astiach, rozpravat radsej ako ¢itat)

Planovanie aktivit pre pribeh:

- Pred: kontextualizacia, slovna zasoba, vytvorenie tajomstva, atmosféry

- Potas: opakovanie, doplifianie viet, TPR, praca s emdciami

- Po: zoradenie obrazkov, pracovné listy, chyby v pribehu, dramatické aktivity,
hadanky, rolové hry, kreslenie, vyfarbovanie, piesne a riekanky z pribehu, projekty
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Lesson Plan for 4" grade
Lesson using Literature for children

Topic:
Children’s literature: My cat likes to hide in boxes by E. Sutton & L. Dodd
https://littlewhimsy.co.nz/products/my-cat-likes-to-hide-in-boxes

Aims:
- To develop speaking skills by answering questions and learn the story
- To develop listening skills by listening to the teacher and to the others
- To develop reading skills by reading the story
- To develop correct pronunciation by finding rhymes
- To have fun by games and competition tasks, and to enhance cooperation by working in groups
- To develop cultural knowledge by listening to authentic music, learning about countries and
getting to know a children’s literature book
Tasks Aims Language Form Teaching | Time
Input Aids
1.Introduction
Learners sit in groups. Each group is To introduce Whole 3 little 1
named by a figure: Garfield, Hello myself and class figures
Kitty, Tom. The scoreboard ison the | iqo|| them
wall. about the
competition
2.The English ABC
“I spy with my little eye a J/S ... etc.” To energize The English ABC Letter 3
Learners take the pictures from the students and cards
wall and everybody chooses one for practice the
her- or himself. letters of the
Learners sit in a circle and we start English ABC
singing the English ABC song. If a
student hears his or her letter, then
stands up. (2-3 times with changing
the letters)
3.Flags
“What are these colourful pictures
behind the letters? These are flags,
do you know which countries have
these flags?”
4.Teaching new vocabulary
To learn the Europe: France, 3
names of the | Spain, Norway, (7’)
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a. There is a big map of the world on | countries and | Slovakia, Map, word
the board. Learners put each country | their place on | England, cards,
name to the right place. the map Germany, board
After this exercise we repeat the Greece (South)
countries’ names three times America: Brazil,
(loudly, silently, slowly ... etc.) Asia: Japan
(Please, put these countries to
the correct place. Where can
you find these countries? In
which continents?
(“Please, put these countries to the
correct place! Where can you find To develop Group 3
these countries? In which listening skills work (10")
continents?”) and practice Word
the name of The weather is cards
b. Each group gets an envelope; they | the countries | usually cold
can find the 9 country names in it. | here. People
tell sentences about a country and Ls often eat fish,
find out which country | am talking because it is
about. They can discuss the answer next to the see.
while | count from 1 to 3, then they (Norway)
raise the answer. We live in this
country.
(Slovakia). This
country has a
queen. The
capital city is
London
(England). The
flag of this
country is black,
red and yellow.
(Germany). The
biggest city is
Sao Paulo. Itis
in South
America (Brazil)
5.Melodies of the countries
To develop 1. Japan Group Envelope, | 3
Learners listen to some music, very knowledge 2. Greece | work pen, CD,
typical ones from the countries. about other 3. Spain CD player
Groups work on the envelope, where | itures to 4. France
they can find the numbers from 1-5. listen to 5. England
Their task is to guess the countries some
while listening to the songs. authentic
music.

(“Most of the countries have some
typical melodies or songs. We are
going to listen to some music. You
can write on the envelope. | will
show the first music and try to find
out which country has this kind of
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music: Is it typical in Spain? France?
Germany?)

ONE CORRECT ANSWER =1 point,
max. 5

6.Tom, Garfield, Hello Kitty

“And now | will tell you, why you

To develop Tom: His friend Whole 2
have these cats on your tables: today speaking skills | is Jerry. He likes | class
we are going to read a fantastic book | .4 activate playing.
about cats. Not just cats, but some learners’ Garfield: He
really interesting and special cats! knowledge likes sleeping
Can you tell me one sentence about about cats and eating. His
your cat? For example: Tom: Who is favourite food is
his friend? What does he like doing? lasagne.
Girls, what colour is Hello Kitty’s Hello Kitty: Her
dress? dress is pink.
Do you like pink too? And what do
you know about Garfield? What does
he do all day long? What is his
favourite food?
Let’s look at the board, | will show
you some other cats, before we read
the book.”
7.Teaching new vocabulary Il.

To teach new | This cat can fly Whole Pictures, 3
(“Look at these cats! They can do verbs and onan class green (18
some really interesting!”) expressions aeroplane. This board

to prepare cat can wave a
We discuss what we can see on the the reading fan.
pictures and, through repetition, we task. This very fat cat
learn the meaning of the new words got stuck in the
and expressions. We can also mime doorway.
the actions while saying it. This cat is ill, it

has a very bad
chill.

8.Storytelling

To develop “My cat likesto | Whole The book, 13’
Learners sit in a circle on a carpet reading skills | hid in boxes” class pillows (31")
and | sit in front of them on a chair. and memory (Eve Sutton)

to practise
(“Today I would like to tell you a the new
story about cats from different words and
countries.”) expressions

to work with
Steps of reading an authentic

material

EXAMPLE: 1. Picture — Guessing
What do you think where this cat is
from? (from France)

Why? (Because there is the Eiffel
Tower)
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What is he doing? (dancing, walking,
watching the Eiffel Tower ... etc.)

1. Reading
Let’s read it! The cat from France
likes to sing and dance.

2. Questions
So where is he from? (from France)
And what does he like to do? (sing
and dance)

3. Repetition
Can you repeat the sentence?
(together: The cat from France likes
to sing and dance)..
Can you say it again? ... Thanks, turn
the page.

We start guessing again, then | read
the new sentences, and we repeat it.
After the new sentence | ask
someone to read out the previous
and the other sentences too. Others

will repeat it.
9.Act it out

To develop The story 2
Learners stand up, and they tell the memory and
story by heart, with some speaking
movements according to the text. skills.
10.What rhyme with ... run and
circle

To energize blue fan —Japan
Learners in groups stand in a line. | students and | police — Greece | Individual 3
tell them some words and they have develop very bad chill - work (36)
to run and circle the country names pronunciation | Brazil
that rhymes with that word. doorway —

Norway
ONE CORRECT ANSWER =1 point, dance - France
max. 5 aeroplane —
Spain

11.Retelling the story

To develop The story Group Envelope, | 6
This is the last competition task. To reading skills work paper
retell the story, the learners match and memory lines, glue,
the broken sentences, to be able to paper

read the whole story. They work
with paper lines.
Time limit: 3 minutes

(“This is the last competition task. |
will give you these envelopes and try
to glue the story lines on this sheet of
paper. You have 3 minutes to make
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the story. Don’t forget the order of
the sentences: which comes first,
second and so on. Ready, Steady,
Go!”)

When the time is over, | change the
papers and | ask students to start
reading the story.

ONE CORRECT LINE =1 point, max. 8

12.Homework

To develop e.g. Individual | Worksheet | 1
Gap filling exercise: My cat likes to reading skills | The cat from work (43')
sleep 24 hours. Mexico likes
Winnie the
Pooh.
The cat from
Brazil likes to
drink hot drinks.
The cat from the
USA, doesn’t
know what to
say.
But my cat likes
to sleep 24
hours.
13.Prize giving and evaluation
TOTAL: 24 POINTS To evaluate Whole 1
The members of the winner group children class
get 3 red points, the second place
gets 2 and the last ones get one.
(“I was really satisfied with the group
... because they worked so hard and
they always paid attention. | was
glad because ... they worked
together and always helped each
other. At last, but not least | was
happy to see how the group enjoyed
the tasks and they did their best!
Congratulations to all of you!”)
14.The Good bye song
To finish the Goodbye, good Whole 1
Learners stand up and we sing lesson in a bye, 'm sorry to | class
together this song to finish the relaxed way say, good bye,

lesson

good bye and
have a nice day!
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3 Bears everywhere

Find:

STORY LESSON: Brown Bear, Brown Bear

(Source of Rhyme: Bill Martin Jr., Eric Carle: Brown bear, 1967)

1 Warmer: You can sit down if......

2 Pre-reading activity: Find out the topic of today’s lesson

The picture of a big bear puzzle is cut into 4. Learners are
invited to put the pieces together.

the black bear, the panda bear, the koala, the polar bear, the brown bear, the grizzly bear.

Play a game with the bear cards: show me the white bear/the biggest bear, the black and white
bears, the black bear, the brown bear, the teddy bear

Sing the Teddy Bear Rhyme
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4 While-reading activity: The Brown Bear (rhyme)

Visual aids: 10 laminated flashcards (brown bear, red bird, yellow duck, blue horse, green frog,
purple cat, white dog, black sheep, gold fish, teacher, and children)

Procedure:

a) Children stand in a circle. Cards are passed over to each child — they repeat the word after
their teacher, and pass the card over.

b) All the 10 cards on the floor. Look at the cards/Close your eyes/ what’s missing?

¢) Match flashcards with word cards.

d) True chair/False chair | see a green frog, | see a purple horse/I see a black cat/I see a yellow
bird/I see a white dog/ etc.

e) Actual story telling (shared)

Big bear, big bear, what do you see?

I see a red bird looking at me! |see a yellow duck looking at me!

I see a blue horse looking at me! | see a green frog looking at me!
I see a purple cat looking at me! | see a white dog looking at me!
I see a black sheep looking at me! | see a goldfish looking at me!

| see a teacher looking at me! | see some children looking at me!

5 Post-reading activity:

Draw a blue horse, a green frog, a purple cat, etc.

6 Evaluation: How do you think you have worked today?

Very well Quite well I should try harder
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2 | love My Mommy - Story telling

S

0 e My Mnm"‘d

Decause...

Brainstorming: List as many animals as you can.

Story Lesson: “l love My Mommy because...”

(Source: Laurel Porter Gaylord: | Love my Mommy because...

(2004)

1 Warmer: Animal word square

Can you find all the 10 animal words?

A (0] w A L E
L D E R K K
L o L P A (0]
| L E A N A

G P J N G L

A | H D A A
T N A A R c

0 T N Y (0] A
R P | W (0] T

Shared reading of the book (global reading, providing context)

Vocabulary: learning 14 animal names: pictures/practising the names

Practising animal babies’ names

CAT KITTEN She listens when | talk.
SHEEP LAMB She feeds me when I’'m
hungry.
DEER FAWN

She keeps me nice and clean.
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KOALA BEAR JOEY She takes me for a ride.
DOLPHIN CALF She swims with me.
PANDA cuB She gives me great big hugs.
POLAR BEAR cus She keeps me safe and warm.

HEN CHICKS She takes me for a walk.

PIG PIGLETS She lets me play in the mud.
ELEPHANT CALF She is big and strong.
ALLIGATOR YOUNG She comes when | call.

GREAT HORNED OWL CHICKS She is not afraid of the dark.
KANGAROO JOEY She tucks me in.
SEA OTTER PUP She rocks me to sleep.
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3 Read the word cards with the animals’ and babies’ names.

4 Match the pictures/photos with the word cards.

She listens when | talk.

She gives me great big hugs.

She comes when | call.

She rocks me to sleep.

She swims with me.

She tucks me in.

5 Recall sentences from the book: | love My Mommy because.....by miming activities (she rocks me to
sleep, she gives me great big hugs, etc.)

6 What is your favourite animal from the story? Why?

Solution of the animal word square:

alligator, whale, dolphin, hen, deer, kangaroo, koala, panda, pig, cat

A (0] w H A L E
L D E E R K K
L (o] L N P A (o}
| L E S A N A
G P J H N G L
A | H E D A A
T N A E A R C
(o) T N P Y (o} A
R P | G w o T
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7 Jolly Domino

START Because they have smelly feet

Why do giraffes have long necks? What bird never sings?

A ladybird. Ready, Teddy, go!

How do you start a bear face? What do frogs drink?

Croak-a-cola Necks, please.

What do vampire doctors say? What is black and white, black and white, black and
white?

A penguin, rolling down the hill

THE END
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Ako ucit gramatiku

Ziaci do 10 rokov sa ucia gramatiku v ramci preberanej témy, textu, cez &innosti
a komunikaciu.

V primarnej edukacii nekladieme doraz na deklarativne ovladanie gramatickych pravidiel,
ale na nacvik spravnych gramatickych struktur cez iné zaujimavé aktivity i tulohy.
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Vyucba gramatiky anglického jazyka v primarnom vzdelavani

Ako uéit gramatiku prostrednictvom kontextu
(adapt. na zdklade predndasky K. Hankerovej, PF UMB v Banskej Bystrici, 23.3.2022)
Preco ucit gramatiku?
e Gramatické struktury su délezitymi ,stavebnymi prvkami“ jazyka
Ako ucit gramatiku?
*  Prisp6sobme ucenie sa gramatiky sposobu, akym sa ucia nasi Ziaci
- learning by doing (multisenzoricky pristup, napr. hra na obchod)
- learning through social interaction (dialdgy, pouZivanie gramatiky v komunikdacii)
* Ucenie gramatiky by malo byt
- active (aktivne)
- interactive (interaktivne)

- meaningful (zmysluplné) — je potrebné, aby YL vedeli predminuly ¢as?

Aktivity:
*  Word cards — tvorba viet
e Hadzanie kocky — tvorba viet
e Grammar spinners —tocenie kolesa
e ,Hladanie veci v triede” — zamerana na predlozky

* Kresba podla instrukcii — sucasne aj tréning pocuvania s porozumenim, napr. ,,Moja a tvoja
izba“

e, Prieskumné aktivity” — napr. aktivita , Veci, ktoré mam rad“
* Hranie roli
e Aktivita ,Nakupny zoznam®, ,Hra na obchod“(Have you got...? How much is...?)
Personalizdcia ucenia gramatiky (prepojenie s kaZzdodennym Zivotom Ziaka):
,Moja farma“ (to be, have got, how much is...? )
,Mé&j rodokmen”

e ,Moja a tvoja chladnicka”

66



DOMINO game focused on grammar (Simple Past Tense)

START inside their cave.

There are cave paintings Sometimes the cave people painted the animals
upside down.
in caves in many different countries. to show that the animals were dead.

Cave people painted pictures of the animals. They made their paint from different plants.

that they hunted. to make green, yellow and brown.

Cave people hunted They kept their paint.

67




mammotbhs, tigers and bears. in animal bones

They painted the pictures They painted their pictures

before and after a big hunt

THE END
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Ako ucit slovnu zasobu

Deti vo veku do 10 rokov jednotlivé slovka natoftko nezaujima. Chct porozumiet komunikacnej
situdcii, v ktorej sa ocitli. Chcu rozumiet tomu, kto im nieco niekto zaujimavé hovori a chcu sa
vediet do interakcie zapojit. Preto slovnu zasobu ucime:

V SirSom, personalizovanom kontexte (slovka spojené s kazdodennym zZivotom Ziakov).
Hranim sa so slovami.

Osobnou asociaciou/vztahom s jednotlivymi slovami.

Vsetkymi zmyslami.

Fyzickym pohybom a manipulaciou s redlnymi predmetmi.

Ulohami na rozvijanie nielen jazykovych, ale aj myslienkovych funkcii.

Cez literaturu pre deti a zaujimavé texty.
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HOW? /WHERE?

Where to find thematic worksheets

e https://en.islcollective.com/english-esl-worksheets
e http://www.eslkidslab.com/worksheets/index.html

How to teach pronunciation of new words?

Doldkov4, Sylvie. (2016). Jak ucit vyslovnost tak, aby to zaky bavilo?
https://clanky.rvp.cz/clanek/c/Z/21117/jak-ucit-vyslovnost-tak-aby-to-zaky-bavilo-.html/

Slovniky

- Moje prvé anglické slovicka https://www.megaknihy.sk/naucne/351855-moje-prve-
anglicke-
slovicka.html?utm si=RFlidiRTZUc2TXpVeESEVTFNelVATORVMQ==&utm pab=0&mat
chtype=&network=x&device=c&creative=&keyword=&placement=&param1=&param
2=&adposition=&campaignid=16573814309&adgroupid=&feeditemid=&targetid=&lo
¢ physical ms=9062581&loc interest ms=&searchtype=&gclid=CiwKCAjwuYWSBhB
VEiwAKd n gE6RY80B6N9Fn2NDgrXSOh3aly28kgam-
983rrQtgGSYchNgmaUURoChEUQAvVD BwE

- MB@j prvy anglicko-slovensky obrazkovy slovnik https://www.preskoly.sk/p/570055-
moj-prvy-anglicko-slovensky-obrazkovy-
slovnik/?gclid=CjwKCAjwuYWSBhByYEiwAKd n 0Sqg2 FillTgGRQKnfQ2VXpQj byk6Xn
XTAhbSKVYOHX-H9SfbYyPRoCuPIQAvVD BwE

- Velka kniha prvych slovi¢ok https://www.preskoly.sk/p/497603-velka-kniha-prvych-
slovicok/?gclid=CiwKCAjwuYWSBhBYEiwAKd n aXiZ9v5fUTOHTgX-j12-
bgai9bxMgmepM3Bkj9tyz46TNAallQZRoCmzEQAvVD BwE

- 1500 anglickych slov - Anglictina pre deti, 3. vydanie
https://www.megaknihy.sk/naucne/308657-1500-anglickych-slov-anglictina-pre-deti-
3-vydanie.html?utm si=RFlidjRTZUc2TXpBNE5gqVTNNekEOTmpVMw==&utm pab=0
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Ako ucit pocCuvanie a hovorenie

Deti vo veku do 10 rokov sa uéia komunikovat v cudzom jazyku inak neZ starsie vekové
skupiny. Zvycajne sa ucia celostne, t. j. vramci témy si osvojuju aj komunikaéné cinnosti
(pocuvanie a hovorenie, aj jazykové prostriedky — vyslovnost, lexiku a gramatiku).

Ak viak predsa len chceme postupne nacvicovat poéuvanie a hovorenie, je vhodné
re$pektovat pri zadiatoénikoch tito postupnost:

1. tiché obdobie

2. jednoslovné odpovede
3. zmysluplna reprodukcia
4. recova produkcia

71



Listening to stories

https://www.youtube.com/watch?v=75NQK-Sm1YY — Story: The very hungry caterpillar

Podnetné internetové zdroje pre nacvik interaktivnych zru¢nosti
1. Ako nacvi¢ovat hovorenie prostrednictvom ,drilovacieho” nacviku?

DRILLS — Grammar - http://www.teachingenglish.org.uk/article/drilling-2

Druhy drilov:
Repetition drills
Guessing games
Disappearing text
Dialogue building
Mingle activities
Information gaps
Songs, rhymes and chants
Principy:

- Nenacvicujte drilom prili$ vela. Snazte sa, aby akékolvek drilovanie bolo zazivné.

- Reagujte na potreby Ziakov. Ak vnimate, Ze sa Ziaci potrebuju ovela déslednejsie naucit
vyslovit alebo zapamaétat si slova alebo jazykové Struktury, pouZzitie nacvik drilom.

- Zmenou spo6sobu drilovacich cviceni prispejete k lepSiemu zapamataniu jazyka.
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Ako ucit Citanie a pisanie

Deti vo veku do 10 rokov sa uéia komunikovat v cudzom jazyku inak neZ starSie vekové
skupiny. Zvyc€ajne sa ucia celostne, t. j. vramci témy si osvojuju aj komunikacné Cinnosti
(po€uvanie a hovorenie, ¢itanie a pisanie, aj jazykové prostriedky — vyslovnost, lexiku
a gramatiku).

Ak vSak predsa len chceme postupne nacvi¢ovat éitanie a pisanie, je vhodné reSpektovat pri
zacdiatoénikoch tuto postupnost:

1. na drovni pismen
2. naurovni slov
3. na urovni viet

MozZnosti tvorby programov citania pre deti:

Learning A-Z Ordering - Welcome
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Ako rozvijat myslienkové zrucnosti?

Ako rozvijat autondmnost — samostatnost Ziaka?

Ako rozvijat vyssie kognitivne funkcie Ziaka?

Ako prepajat jazyk s vyznamom komunikovanej spravy?
Ako ugit zmysluplne?

Aj uéitel jazyka ma za ulohu uéit Ziakov nielen reéovym zruénostiam a o jazykovych
prostriedkoch, ale zarovein rozvijat aj ich metakognitivhu a dalSie gramotnosti, vratane
kritického myslenia. Dva konkrétne postupy, ako to robit:

1. Neustale nadvizovat na uz osvojené vedomosti a kontext Ziaka
2. Uéit Ziakov stratégie ucenia sa jazyka
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Ako rozvijat myslenie Ziakov na hodinach anglického jazyka?

(Bloomova taxonomia)

(zdroj: Anderson, L. W., & Krathwohl, D. R. (2001). A Taxonomy for Learning, Teaching and Assessing:
A Revision of Bloom’s Taxonomy of Educational Objectives: Complete Edition. New York: Longman.

1. kognitivny ciel - VEDOMOST: rozvijanie vnimania a pamétania si informacii o faktoch, miestach,
hlavnych myslienkach...
Otdzky a instrukcie:

Povedz, vymenu;: Kto, kedy, kde, ¢o, kolko?

Spomef si, Co si paméatas o....? — Nakresli to na papier.
Predstav si... Reprodukuj, o ¢om.... UrCi... Popis... Definuj....
Je pravda, Ze...?

Vymenuj hlavné charakteristiky hlavnych postav.

Najdi dvojicu - obrazok a charakteristiky, vyrok a postava,....
Zorad do poradia rozstrihany pribeh.

2. kognitivny ciel — POROZUMENIE, POCHOPENIE: porozumenie zmyslu informdcii, prenesenie,
interpretacia faktov, porovnavanie, kontrastovanie, zoradovanie, zoskupovanie...
Otdzky a inStrukcie:

Vysvetli.... napr. obrazky k pribehu, vybrané myslienky alebo casti pribehu vlastnymi
slovami.

Povedz vlastnymi slovami...

Co mysli§, ¢o sa stalo.... potom, ...

Porovnaj... Rozsir.... Predvidaj nasledky.... Daj do kontrastu...
Urob osnovu... Vytvor ¢asovu os pribehu.

Preformuluj... Rozlis...

Kto je hlavnd postava?

Aké vztahy, rozdiely existuju medzi...?

3. kognitivny ciel - APLIKACIA: vyuZitie a pouZitie pojmov, metédd v novych konkrétnych,
zvlastnych situdcidch, rieSenie problémov pomocou ziskanych vedomosti alebo zruénosti...
Otdzky a inStrukcie:

Aplikuj.... Demonstruj.... Dopln.... llustruj...

Ukaz, ako to moézes vyuZit v praxi...
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4.

5.

Vyrie$ podobne situaciu... Vyskusaj... Modifikuj... Zmen...
Poznas inu situaciu, ked...?

Mohlo by sa toto stat v ..?

Kde, kam to vedie?

Vies aplikovat metddy v tomto cvieni na vlastnu situaciu....?
Premiestni hlavnu postavu do nového prostredia.

Demonstru;j... Vytvorte babky a zahrajte Cast pribehu.

kognitivny ciel - ANALYZA: rozliSovanie jednotlivych prvkov, ich vztahov, organizaénych
principov, skrytych vyznamouv...
Otdzky a instrukcie:

Analyzu;....

Odévodni... Pre¢o? Aké su motivy, priciny, désledky?

Ako budes$ postupovat, ¢im by si zacal, ¢o bude nasledovat, ¢o bude potom?
Vymenuj jednotlivé problémy...

Oddel.. Vyvod... Klasifikuj...

Porovnaj... Ktora udalost by sa nemohla stat, keby...? Co by sa muselo stat, keby... ?

Ak by sa .... toto stalo, aky by bol koniec?

Cim je toto podobné ...?

Aka je vodcia myslienka.... ?

Aké zmeny... sa objavili?

Vies rozlisit medzi....?

Ktory bod v pribehu sp6sobil v iom zvrat?

Rozli§, ¢o sa mohlo stat, od toho, ¢o by sa nemohlo stat.

Vyber Casti pribehu, ktoré boli najdojimavejsie, najsmutnejsie, neuveritelné....
Odlis fakt od ndzoru..

Porovnaj a/alebo daj do kontrastu dve z hlavnych postav.

Vyber a napodobni jednu z ¢innosti (detom blizkej) hlavnej postavy.

kognitivny ciel - HODNOTENIE: posudzovanie podla vonkajsich a vnitornych standardnych
kritérii, hodnotenie ndzorov, rozhodovanie na zaklade argumentov, verifikovanie dokazov,
rozoznanie subjektivity, porovnavanie a rozliSovanie myslienok...
Otdzky a instrukcie:
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Hodnot... Odporuc... Posud...

Rozhodni... Prever... Presveddi sa...

Podpor... Urob uzaver... Obhaj svoj nazor..

Existuje nejaké lepsie riesenie... ?

Myslis si, Ze... je zlé alebo dobré? Vysvetli.

Aké zmeny by si odporucal? Preco?

Veris, Ze.... ? Pre¢o?

Nakolko relevantné je....?

Aké argumenty mas za, proti ....? Zvai...

Co si mysli§ ....?

Ako by si zhodnotil ...?

Co povazujes za najpravdepodobnejie, najpodobnejsie...?
Sahlasis, ze....?

Rozhodni sa, s ktorou postavou pribehu by si najradsej prezil jeden den a preco.
Posud, ktord postava nekonala tak, ako mala - preco?

Napis, preco by si odporucal, aby tuto knihu ¢itali aj ini - preco nie.

6. kognitivny ciel — TVORIVOST: aktivity, ktoré vychadzaju z dietata a vedu k tvorivosti, originalite a
predstavivosti, odvodenie abstraktnych vztahov, zovseobecneni, predpovedi, zaverov...
Otdzky a inStrukcie:

Vytvor, vymysli, navrhni... pribeh na tému..., dizajn nie¢omu...

Kolko réznych spdsobov, hypotéz mdzes vytvorit?

Zloz ... piesen, basen o...

Rozvijaj...

Aké nové a nezvycajné vyutzitie... by si vedel vymysliet?

Priprav... Naplanuj... Sformuluj... ZovSeobecni... Domnievaj sa... Predpoklada;j....

Co by bolo dobrym riegenim pre... ?

Napi$ niekolko novych nazvov pribehu...

Zmen niektoré role hlavnych postav tak, aby doslo k inym vysledkom...

Predstav si, Ze si hlavna postava pribehu a pises si dennik kazdodennych uvah a udalosti.

Vytvor vlastnu postavu a skus ju umiestnit do pribehu.
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Activities developing higher thinking skills

Have fun developing not only linguistic skills but also higher thinking skill via English lessons ©

Activity 1: Analogies — relating things
Guess what the missing words in each statement are:

a) Talking is to mouth as hearing it to the
b) A bookisto read as a record is to
c) Redisto stop as greenis to
d) Eastisto west as northis to
e) Afrown isto sad as asmileisto
f) Fifty is to hundred as four is to
g) Alampisto light as a clock is to
h) An appleis to eat as a pencil is to
i) A hurricane is a type of storm, an armchair is a type of

Activity 2: Decoding the secret message

e In the first group of the first box put the twenty-fifth letter of the alphabet; then put
the fifteenth letter in the next box; then the twenty-first in the following box; and the
eighteenth in the last box.

e Inthe second group, put the thirteenth letter of the alphabet in the first box; then put
the ninth in the following box; then the fourteenth; and the fourth letter in the last
box.

e Inthe last — third group start with the thirteenth letter of the alphabet; continue with
the first letter and double the twentieth letter. Then continue with the fifth letter,
followed by the eighteenth letter; and last use the nineteenth letter.

Activity 3: Matching cause and effect

Read all phrases in the first group. Match them with phrases from the second group.

Prepare the sentences according to the level of your students, e.g.
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1. The snow is falling down on the flowers a. so he wants a faster one.

2. Petercut hisarm b. so he must to go to the doctor.
3. The washing machine does not work c. so they will freeze.
4. Peter’s computer is slow d. so we must call a repairman.

Activity 4: What can we learn from the clues?

Favourite journals

Every Friday afternoon, Ms Simonds and three of her colleagues go to their university library.
Each of them likes to read a different kind of journal (biology, geography, architecture,
history). Each of them goes/commutes to the library in a different way (by car, by bus, by
bicycle, or walking). From the clues, figure out how each person goes to the library and what
kind of journal each reader likes?

Bus Walking | Bicycle | Car Biology | Geography | Architecture | History

Ms

Simonds

Mr.
Black

Ms
Rogers

Mr.
Gibson

1. Out of the four colleagues, Ms Simonds is older than Mr. Black, but younger than Mr.
Gibson, who is not the oldest.

2. The man who rides his bicycle likes to read Biology journals.

3. One lady likes Geography journals, while the older man, who walks to the library,
prefers History journals.

4. The oldest person takes the bus and does not like Geography journals.

Activity 5: Put in Order: Number each statement given so that it is in order.
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Recipe of easy microwave peanut butter fudge:

- Heat vanilla frosting in its container in microwave for
about 60 seconds or until completely melted.

- Quickly pour the mixture into a 9x13 pan, allow
fudge to set, cut into small squares, and enjoy!

- Empty entire jar of peanut butter in a mixing bowl.

- Pour the melted frosting in the bowl with the peanut
butter and mix well.

Activity 6: Can you make the correct generalization?
Put a check mark before the generalisation you consider most accurate:

1. Look at the triangles:

AN

a) The figures vary in size.

b) The figures are all triangles.
c) All figures have a different shape.

2. My sister likes her violin teacher. She also enjoys the music. She does not mind practising.

a) My sister likes all kinds of music.
b) My sister does not practice much.
¢) The violin lessons are fun.

3. Emily told her teacher that some older pupils were selling little red pills near the school.
a) Emily likes gossiping.

b) The older pupils are selling sweets.
¢) There might be drug dealers near the school.

4. The sunis sinking. It is quite warm; | have the day off.
a) The weather is fine.

b) We can go on picnic.

5. My youngest brother lost his books, his pencils and the money from his pockets.
a) Somebody has to punish my brother.

b) My brother is careless.
¢) My brother does not have some of the things he had earlier.

6. Many people are begging in the streets; they wear ragged clothing. Most people are thin.
a) The climate is not good.

b) The people are poor.
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CLIL - integrovanie jazyka s obsahom
Content and language integrated learning
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Principy metodiky CLIL o¢ami jej zakladatelov

(zdroj: Coyle, D., Hood, P., Marsh, D. CLIL: Content and Language Integrated Learning. United Kigdom:
Cambridge University Press, 2010).

1.

Respektovat $tadium kognitivneho vyvinu Ziaka: Deti vo veku 7 aZ 12 rokov sa nachadzaju v $tadiu
konkrétnych operdcii. S ohfadom na tuto skutoénost sa musia vietky pravidld, vysvetlenia, pristupy a metddy
zaviest do vyuéby cudzieho jazyka s nesmiernou opatrnostou. Deti s zamerané na konkrétne skutoénosti,
ktoré su ,tu ateraz”, teda na funkéné uUcely jazyka. Tyka sa to vyucby vo vSeobecnosti, pricom vyucba
prostrednictvom CLILu obzvld$t re$pektuje Stadium vyvoja dietata. Aj ked su cudzojazyéné vyrazy
abstraktnymi pojmami, v CLIL vyucbe su predstavené vidy vo vztahu knazornym anajma realnym
predmetom a ukazkam, ktoré stvisia s preberanym obsahom uéiva. Ziaci vyuZivajd jazyk, komunikuji v fiom,
aby sa nie¢o nové dozvedeli. Jeho funkcny ucel je teda v CLILe naplno vyuzity. Vysvetlovanie gramatickych
pravidiel v abstraktnych pojmoch je v rozpore s danou metodikou.

Prihliadat na dobu Ziakovho sustredenia sa: Pre deti je prirodzené, e sa udia prostrednictvom aktivit, ktoré
ich bavia a su pre ne zdbavné. Je doleZité, aby aktivity a ¢innosti vo vyucovani boli natolko motivujuce, aby
pri nich Ziaci udriali pozornost potrebny na splnenie Gloh. Ziaci sa lepsie sustredia, ak je vyucba
charakteristicka striedanim podnetov, preto by sa mali ¢innosti rézneho zamerania ¢astejsie obmierat. Takto
zaujaté deti potom mdZu jednoznaénejsie vnimat cudzi jazyk ako jazyk, ktorym sa dorozumievaju s
ostatnymi, nie ako jazyk, v ktorom ich niekto skusa slovicka.

Stimulovat zmyslové vnemy Ziakov: Pri tomto pravidle spravnej vyucby sa kladie déraz na vyuZitie vizualnych
a auditivnych podnetov. Uspeénost osvojovania si cudzieho jazyka do istej miery ovplyviiuje aj réznoroda
skusenost Ziaka podnietend fyzickou aktivitou a aktivitami, pri ktorych mézu zapajat zmysly: napriklad voriat
kvety, obhmatat rastliny a ovocie, ochutnat jedlo, mat audio-vizualny kontakt, a to nielen prostrednictvom
videa, zvukovych nahravok, ale predovsetkym, ked vnimaju aj ucitelove neverbalne prejavy spravania
(mimiku, gestikuldciu). Uvedené sa v spojitosti s CLILom odraza v roznych aktivitach, ktoré si vyZaduju
zapojenie réznych Stylov ucenia sa, ¢im sa vyhovuje vsetkym Ziakom v triede.

Prihliadat na afektivnu stranku Ziaka: Deti si mimoriadne senzitivne a tieZ mézu mat zabrany, ktoré by sa
ucitel mal snazit zmiernit alebo rozlomit. Detské ego sa v obdobi mladsieho Skolského veku stale utvara,
a preto si dieta méze roznu komunikaciu vysvetlit roznym spésobom. CLIL sa snazi predchadzat tomu, aby si
Ziaci vybudovali zabrany komunikovat v cudzom jazyku. Ponuka tieto situdcie ako prirodzene sa vyskytujuce.
Ciefom je, aby sa Ziaci naudili Ziaci obsah uéiva. Ziaci nie st vystaveni kritike od u¢itela, ak hovorenie v cudzom
jazyku nie je plynulé alebo celkom spravne po gramatickej stranke. Naopak, CLIL pocita s takymto vyvojom
osvojovania si cudzieho jazyka, ktory postupne smeruje k nalezitému ovladaniu cudzieho jazyka pre redlne
Ucely.

Vyuzivat jazyk autenticky a zmysluplne. Podmienkou na vyuZivanie takto uspésobeného jazyka su situacie
a aktivity, ktoré maju skuto¢nu, zaujimavu a Ziaducu vypovednu hodnotu. Aby bolo vyucovanie jednotné
a nestracala sa nadvaznost medzi ¢innostami, je déleZité, aby ucitel neprerusoval plynulost komunikécie
zdfhavym opravovanim gramatickych chyb, ktoré Ziak spravi, pretoze potom existuje riziko, e Ziaci
nezachytia celostné vztahy daného obsahu. Ak ma byt jazyk v CLILe autenticky, je potrebné, aby sa Ziaci ucili
o obsahu spésobom, ktory sa dotyka ich Zivota. Zmysluplnost obsahu je zarukou autenticity vyuZitého jazyka.

Charakteristiky uvedenych Specifik spravnej vyucby si neodmyslitelné pri zaclenovani cudzieho jazyka do
nejazykovych predmetov $kolského kurikula v primarnom vzdelavani. Ich dodrZiavanie zaistuje, Ze CLIL vyucba sa
pre deti stane prirodzenou a nendsilnou.
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What is CLIL (Content and Language Integrated Learning)?

(Individual study)

(Sources: (Coyle, D., Hood, Ph., Marsh, D. CLIL Content and Language Integrated Learning.
Cambridge: CUP)

The acronym CLIL was coined in Europe by David Marsh in the early nineties.
It has two distinctive features:

a) Integration language and content: teaching the content not in but with and through the L2

b) Its flexibility: a wide range of models (theme-based, CBI, cross-curricular immersion, etc.)

CLIL is based on the holistic 4C model:

Content
Communication
Cognition
Culture

CLIL takes place through 5 dimensions:

Progression in knowledge, skills and understanding of content
Engagement in higher order cognitive processing

Interaction in the communicative context

Development in appropriate communication skills

Acquisition of a deepening cultural awareness

CLIL is a dynamic unit that is bigger than its two parts, providing an education that goes beyond
subject and content learning.

CLIL: What is it like?

Normal, rather than exceptional

Foreign skills are life skills

Learn as you use, use as you learn

Children not educated bilingually are disadvantaged
CLIL teaching is simply good teaching

Learning by construction, not by instruction
Changes the status quo

Is for all rather than for the élite

CLIL learners are better language learners

A catalyst for change

Main features of CLIL

The most common form of bilingual education in Europe.

Explicit target language instruction.
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- The target language is not widely spoken in the country.

- No majority/minority relations.

- Teachers are speakers of both languages.

- A certain amount of the learners’ curriculum should be covered in the target language.

Self-learning: Read frequent concerns about CLIL. Work in your group. Try to find answers to these

concerns.

- Maths, Science, etc. are difficult enough in L1. Why increase the load?

- Young learners won’t be able to learn the content in their mother language, once they have

learnt it in the foreign language.

- Young learners don’t even know the target language. First they should learn the target
language, then they may start studying subjects in the target language.

- The native speaker teachers don’t know what to teach. They do not know the National Core

Curriculum

- Which English (German), etc. to teach?

- What will happen to the child’s L1? Will it take the place of the native tongue? Will the child

speak L1 worse than its counterparts?

- CLIL will double the teaching time. First, they should learn the content in L1, then the same is

repeated in L2.

- What if children don’t understand the material in L2? Is it going to be translated to them?

- Who is the best person to teach in CLIL?

- How are learners’ results assessed? Will they get worse grades because of their deficient

language

Match arguments against/for CLIL:

Some arguments AGAINST early CLIL

Some arguments FOR early CLIL

1.Math, Science, etc. are difficult enough even in L1.

Why to increase the load at such an early age?

A.lt is a very economic use of the curriculum. Two
subjects will be done in one lesson.

2.YIs do not even know the target language. First,
they should learn the L2, then they may start
studying the subjects in L2.

B.It is natural to hear different L2 accents. Children
soon adapt to and do not get stuck.

3.Yls won’t be able to learn the subject matter once
it is delivered in L2.

C. CLIL learners’ knowledge of their L1 is better than
of non-CLIL learners. They are more conscious about
language. “A person who does not know a foreign
language, does not know anything about his own.”
(Goethe)

4.Yls won’t know the content in their own L1, once
they learntitin an L2.

D. Translation is not the clue. Content is to be built in
the L2 with the help of cognitive skills, visuals, well-
structured, activity-based tasks.
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5.What will happen to the child’s L1? Will the L2
take the place of the native tongue? Will the child
speak less or weaker L1 than his peers?

E. CLIL is bilingual tuition. It means that children will
know the content in two languages. The concept will
be built in the L2, but there might be bilingual tasks,
and they might use books and materials in both
languages.

6.The native speakers do not know what to teach.
They do not know the National Core Curriculum.

F. Language and content are to develop hand in
hand, and not one after the other. It is not language
or content first, but language and content at the
same time. Instead of first learning the language and
then using it, we say: we use the languages to learn
them.

7.Which English to teach? British, American, South-
African, Australian, etc. What if a class has different
accent speaker teachers?

G. Children, learning in CLIL do not find it more
difficult than learning in monolingual settings.
Through activating their cognitive skills, developing
their cognitive skills, and developing specific learning
strategies they become successful.

8.The subject-matter material should be translated
into the learners’ mother tongue first. Otherwise, it
won’t work.

H. Most native speaker teachers teach language
development. Some of them, with the proper
qualifications, teach different curriculum subjects. In

CLIL schools, they work in close cooperation with the
L1 speaker teachers, so they can follow the National
Core Curriculum.

Solutions: 1-A, 2-F, 3-G, 4-E, 5-C, 6-H, 7-B, 8-D

Task: Read the answers to the worries. Can you match the answers with the worries above?

To what extent are your answers similar?

Possible answers

a) Content should be assessed only, not the form.

b) It's a very economic use of curriculum. Two subjects are done in one lesson.

c) CLIL learners’ knowledge of the mother tongue is better than that of non-CLIL learners. They
are more conscious about language and what does one know about his L1, if he doesn’t know
any languages? (Goethe)

d) Itis natural to hear different L2 accents. Children will soon adapt to, and won't get stuck

e) CLIL does not double the burden but halves it. It isn’t more difficult to learn in CLIL. It’s just
different.

f) Translation is not the clue. Content is being built in L2 through using cognitive skills, activities,
visuals, well-structured tasks, and senses.

g) Any qualified teacher whose majors fit the requirements, e.g.: he/she has a major in History
and English, or general primary teacher with an English specialization. The best thing is if the
teachers have a specific CLIL training.

h) Language and content develop hand in hand, not after one another. It is not language or
content first, but language and content at the same time. Using languages to learn and learning
to use languages.

1) L2 native teachers generally teach the target language, and civilization.

j) CLIL is bilingual tuition. It means that children will know the content in two languages. You

might use bilingual tasks in the lesson, and bilingual materials and books at home.

Solutions: 1-B, 2-J, 3-H, 4-I, 5-D, 6-C, 7-E, 8-F, 9-G, 10-A
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Young Learners and CLIL. Why is it a Good Match?

The way young learners learn:

- Through senses

- No concepts

- Through message

- Through meaning-making

How should young learners encounter foreign languages?

Not through paper and pen activities, drilling words, learning grammar in a direct way, through
permanent error-correction, reading course books

Rather: through activities, being in interaction with others, perception, situations that are meaningful
to children

Content-based instruction is a possible match for the young. Why?

Language acquisition has five attributes which can be realised in content-based educational
programmes. These are as follows:

- Their message-oriented character.

- Rules are sensed rather than applied.

- Risk-taking is an important factor.

- Communication in the target language is a process rather than a goal.
- Language learning is integrated rather than separated.

Challenges in foreign language education: do they really exist?

Questions concerning the role and place of language education in the changing world: WHY? Who?
What? When? How?
Content-based forms of instruction: a possible way, because they

- are based on using the foreign language as a vehicle rather than as a goal in itself (the why
question);

- are accessible to more and more learners (the who question);

- look forward when preparing learners to be competent users of the language (the when
question);

- teach parts of the school curriculum (the what question);

- integrated teaching of content and language (the how question);

- involve learners in their process of learning through the cognitive;

- languages are taught on a relatively intensive basis;

- do not claim an excessive share of the school timetable (economical);

- they are inspired by the methodological principles of the need for learners to be exposed to
a situation calling for genuine communication.

Content-based forms and young learners: a perfect match ©
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CLIL lesson plan: FOOD

1 Warmers:
a) Rhyme: apples, peaches, pears, and plums

http://www.mamalisa.com/blog/birthday-chant-and-jump-rope-rhyme-apples-peaches-pears-and-plums/

b) Game: Fruit salad

2 Introducing new vocabulary:

8 flashcards (apple, orange, carrot, tomato, chocolate, ice-cream, bread, cheese)
Vocabulary teaching:

e Stand in a circle, pass the flashcards over, and repeat the word

e Blind-folded activity: the 8 food items are on a tray, covered. Learners try to find out each by
touching (round, big, small, long, hard, etc.).

e What’s missing?

e Classification. Questions: Where would you put....? Why?
Veg Fruit Sweets Other food

3 Bill, John, Liz, and Ann have a picnic.

There is an apple, an orange, a carrot, a tomato, some chocolate, some ice-cream, some bread and
some cheese. Each child can choose two food-items. Bill likes cold things, and any fruit that is red. John
likes anything round. Liz likes sandwiches with anything on, and Ann likes brown sweets, and
vegetables that she can bite. Who has what?

Bill has ...ccccvevviviriecnne and...ooneeieniieee

John has......ccccevvnienene. and...cooevinineeeene
Lizhas...cccoovviriiicnnns and.....cooevvniniinne,
Ann has......ccceeevvinnnnen and....cvieniiniiene,

4 The Food train rhyme

Coffee, coffee, milk and sugar

Strawberry and cream/strawberry and cream

Chocolate cake and chocolate biscuit/chocolate cake and chocolate biscuit

Fish and chips/fish and chips

5 Evaluation
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CLIL lesson plan: MATHEMATICS

1. Warm-up activities:
Song/rhyme:

https://www.youtube.com/watch?v=ad1h8fSqSzw 1-10

https://www.youtube.com/watch?v=WPQpChzANAc — 1-20 !!

One ... two ... buckle my shoe /go to zoo

Three... four ... knock at the door/ shut the door / the lion’s roar

Five ... six ... pick up the sticks /monkey in a fix

Seven ... eight ... lay them straight /birds on a skate
Nine ... ten ... do it again/a good fat hen /we all have fun
Eleven ... twelve ... dig and delve

Thirteen ... fourteen ... maids are courting

Fifteen ... sixteen ... maids in the kitchen

Seventeen ... eighteen ... maids are waiting

Nineteen ... twenty ... my plate’s empty

or:

Game: Simon says.... Jump... Walk the line ... Come back
Ball — Bounce the ball

Rhyme:

Number 1 ... Touch your tongue
Number 2 ... Touch your shoe
Number 3 ... Touch your knee
Number 4 ... Touch the floor
Number 5 ... Stay alive!
Number 6 ... Wiggle your hips
Number 7... Jump to heaven
Number 8 ... Enter the gate
Number 9 ... Walk a line
Number 10 ... Start again

2. Funny counting:

... Stand straight ...

Count from 1-20 loudly, quietly, quickly, every other number, etc.
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3. Order cards with numbers (on the carpet — so that all children can see them):

Can you point to a number bigger than 37?

Can you point to a number bigger than 47 ...

Can you point to a number smaller than 3?

Can you point to a number bigger than 27?

Which number is missing?

Jump on number 7. Sit on number 3 (is it good to sit on number 3).
Pick up number 1 and put it on your head.

Can you point to a number bigger than 6 and smaller than 8?

4. Introducing the words: even numbers, odd numbers (with flashcards) + bigger/smaller

Language input: odd/even numbers, bigger, smaller

Activity: | am thinking of a number. This is an odd number. It is bigger than 6 but smaller than 8.

Pupils try to guess a specific number their teacher has in mind. Once one of them guesses
correctly, that child takes on the teacher’s role of giving a riddle to the others.

5. Multiplications (showing examples of it): Language input: two times two equals four

Activity: Each learner gets a multiplication-sticker. E.g.: four times five, three times six, etc.

There are numbers on the board from 1-20 on a number-line. Each learner puts his/her
multiplication where it fits. They come out to the board one by one.

1 2 3 4 5 6 7 8

two X one three X two etc.

6. Thirty days has September: a nursery rhyme

Thirty days has September,

April, June and November.

February has twenty-eight alone

All the rest have thirty-one

Except in Leap Year, that's the time
When February's Days are twenty-nine

7. Multiplication game

Every two learners get a sticker with a multiplication on it. They stick it on themselves.

Two learners are the judges. They put the learners in an increasing order. E.g.: 5x5 comes
before 6x5, etc. The learners say sentences such as: 5x5 is less than 6x5, 7x5 is more than 8
times 4, etc. Language input: fewer, more.

8. Multiplication Board Game
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Pre-questions on little cards. Once a learner can answer a question, he/she can play the game.

Possible questions:

How many days are there in a week/a month/?
How many days are there in February when it is a leap-year/a non-leap-year?

How many seasons are there in a year?

Which months has 31 days/30 days, etc.: BOARD GAME (Math)

How many days are there in

September?

How many seasons are there

inayear?

How many days has February in
a leap-year?

How many weeks are there

in a month?

Which are the summer

months?

Which month has 28 days?

Which is the second day
of the week?

The week starts with Sunday.

Which months have 30 days?

How many months are there

inavyear?

Which is the fourth month of

the year?

Which is the first spring

month?

How many days are there in

December?

9. Whatis your lucky number? Why?
10. How have you worked today?
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CLIL aktivity z oblasti geometrie

Cez TPR predstavi ucitel Ziakom jednotlivé tvary: trojuholnik, kruh, $tvorec, obdlznik
Ucitel zisti, €i Ziaci uZ poznaju tieto slova (cez TPR aktivity)

Hry

Geometrické tvary (ukazovat na rdzne tvary SHAPES a r6zne farby): naucit slovka
o rectangle, triangle, circle, square

Point to the ... Show me ... something blue ... Show met the biggest ... smallest

Is it bigger or smaller?

Hra ,Shapes mix“

Can | get my ... triangle, circle back?

Can you/Lets clap our hands 3 times, stamp your feet 2 times, do squats (drepy), jump on

one foot — a vietci to robia.

You are the teacher now. Jednotlivé deti potom davaju instrukcie.

Deti maju byt ,ucitelmi“ — a robia to isté ako ucitel
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CLIL lesson plan: AUSTRALIA

1. Start: What do you think these pictures have in common?

2. Discuss the pictures. Which one of

them do you know?

3. Find the captions for each photo, and match them

The Great Barrier

Reef

Kangaroo

Sydney Harbour

Bridge

Sydney Opera

House

Koala
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4. Find Australia on the Globe
5. Look at the map of Australia, and answer the questions:

Darwin

Great
Barrier

Morthern
Territory
Western
Australia
south Brishbane
Australia
Mew South
Sydney
Adelaide’ ANBERRA
Australian
Melbour Capl.tf:ll
Territory
Tas *
a) How many states does it have? e) What is the capital city?
b) Which are the two largest states? f) Where is the Great Barrier Reef?
c) Which is the smallest? g) What's the name of the island south of Australia?

Can you think of any other questions? Write them here:

5 Facts about Australia. Do the Australia Quiz. Fill the gaps with one of the words below:
down under, aborigines, United States, outback, sheep, station, pouch, coral, prison, boomerang
' S

1. Australia is called the land

Australia Quiz for

2. The first people to live in Australia were

96



Australia is about the size of the

Australia has about ten times more

The middle part of the country is called the

than people.

A ranch is known as a

in Australia.

L O NV kAW

Australia was first used as a

A marsupial is an animal that carries its youngin a

The Great Barrier Reef has the world's largest deposit of

colony by the English.

10. The aborigines used the

as a weapon.

6. Check your answers

7. Play the Great Australia Domino game. First match the definitions with the words, then enjoy

the game

The first people who lived in Australia long ago

pouch

Sheep’s hair

boomerang

A hunting wooden weapon used by Australian
aboriginals

Captain Cook

A typical Australian animal that jumps along its
strong hide legs

The Pacific Ocean

A small bag-like formation in which mother | kangaroo
kangaroos carry their babies
He discovered Australia aboriginals

The name of the Ocean around Australia

New Zealand

Australia’s closest neighbour

wool

After having completed the activity, answer the question. In what way do you think information on
Australia was delivered? How did it help the learning process?

Draw a mind-map with Australia in the centre. Count the pieces of information you got.

In what way do you think an activity such as the one above might help introduce a new topic?

8. My favourite word today has been......

9. Self-evaluation with smileys
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CLIL lesson plan: ANIMALS

1 A Monkey Puzzle (the picture of a monkey cut into 3)

2 Introducing vocabulary

a)

b)

c)

a)

b)

pictures of 8 animals, the characters of the story (monkey, butterfly, elephant, snake, spider,
parrot, frog, bat). Techniques: flashing/slow reveal

Simon says: walk like an elephant, hiss like a snake, jump like a frog, fly like a butterfly, sleep
like a bat (upside down)

8-word cards — learners should match them to the flashcards

characteristic body parts of the 8 animals, separately (on flashcards) — introducing vocab.: tail,
wing, trunk, head, web, beak, eyes, ears

8-word cards to be matched to the body parts

dreamsEime con
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c) funny animals: the 8 animal pictures, each with a body el i il part that
does not belong to that animal. e.g.: a monkey with a trunk, an elephant with a wing, etc. The task
is: to fix, saying: this is the monkey’s tail, this is the elephant’s trunk, etc. A non-linguistic aim:
having fun

3 Run and Touch

a) The 8 animal pictures are on board. Teacher calls out descriptions of the 8 animals. Learners line up
in two queues. The first two learners compete who can run to the pictures and touch the right one.

The descriptions are as follows:

It’s brown and furry, it has a curly tail.
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It’s small and has wings. It sleeps all day long.
It has a beak and two wings. It lives in the trees.
It’s long and has no legs. It hisses.

It's black and hairy. It has a web. It has 8 legs.
It’s small and green. It croaks.

It’s small, colourful and can fly.

It’s very big and grey. It has a trunk.

b) These text cards are to be matched to the
animal pictures and word cards

4 Find the rhymes: Separate word cards are on
carpet, in random order. Words are taken out
of the story. The teacher lifts up one,
pronounces the word and calls for a rhyming
word. These are the words learners can choose
from:

Cry

mum

say

fly

wings Wrong all eggs think

butterfly

come

way

high

springs Long small legs drink

5 Shared story telling

6 Post-reading task: Name the animals in the book. Which is your favourite character? Why?

7 Self-evaluation. Three faces on the board (smiling, neutral, and sad). Each learner writes his/her
name under the emoticon according to how they feel about their contribution to the lesson.
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CLIL lesson plan: BEARS IN MIND

Topic-based Skills Improvement in Primary Classroom by Enikd Sird

From Frigyes Karinthy CLIL Primary School, Budapest, Hungary

The aim of this resource material is to help teachers to explore how bears could help us to motivate
our pupils, create bear (or other topic)-based activities to improve the four skills and find cross-
curricular links. The activities can be transformed easily to make them suitable for different age-groups
and levels.

Activities and reflections from the teacher’s point of view:

You can sit down if you....

attended more than 10 conferences this school year
travelled more than 3 hours to be here

are a native teacher of English

teach in lower primary

teach pupils between the ages 6-10

use authentic materials regularly

are ready to take part actively

The aim of this activity is to get participants tuned in and let them ’introduce themselves in a nutshell’
with the help of the TPR method. By putting some questions to the participants who had sat down the
trainer gets a very general idea of the background of the participants.

Find someone who...

can name at least 5 famous bears

has 5 or more teddy bears at home

knows where Yogi Bear lives

who can spell the name of Winnie-the-Pooh’s friend
can name 3 food items which have bears on the label
has been to a Teddy Bear Museum

has been to the Bear State

knows a song about bears

The aim of this activity:

3.

as a warmer is to create a friendly atmosphere during the conference workshop by making
participants talk to each other, learn some names/cut down tension in class as pupils don’t
have to speak in front of the whole class, helps them get ‘tuned in’. It is personal, pupils can
talk about their own real world.

as an info-gap activity to improve the speaking and listening skill, to practice asking questions
e. g. Can you.../Have you got.../Do you know.../Have you ever been to...?

as a variation the activity can be transformed to be a fact or vocabulary-based activity

E.g. Find someone who can name 5 capital cities/10 wild animals...

Pictures-Drawings/photos

Draw a bear game
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Children throw the dice and they can draw only that part of the body which is represented by the given
number in the rules (e. g. 1-head. 2-body...). You need dice, paper, pencils, rules. By doing this activity
young learners can practice vocabulary (numbers, parts of the body), draw, cooperate with each other-
win or lose in a game.
As a follow up finish their drawings and describe their bear
e Photos-Describing/comparing and contrasting bears
Students are asked to describe their picture to their partner, then find 3 similarities and 3
differences without looking at each other’s photos.

From the teacher’s point of view:
You can introduce pair work or groupwork at an early stage of language learning to avoid
discipline problems during PW/GW later because children get used to this type of activity.
It is a real info-gap activity, cooperation is needed to solve the task.
It improves the speaking and listening skill.
It helps practice structures like Both of them, neither of them.

Pupils can bring in their favourite photos or toy bears. It makes the activity personal.
4. JELLY BEARS - Build up a character

You need: a packet of jelly bears (sweets), instruction (Don’t eat it!), a list of questions (e.g. What's
your bear’s name/Where does it live/What is its favourite computer game/food, TV programme....)
Based on the questions pupils build up a character, make up the ’life story’ of their jelly bear.

Pupils make it personal, and the teacher can learn about the children’s world, their likes, dislikes,
interests.

The activity is also suitable for practicing/revising structures with present simple and describing
somebody.

5. BROCHURES - Bear Museums - Reading for information

You need: brochures, list of questions/grid with points to find (simple information—
name/address/phone number/e-mail address/website or more difficult pieces of information).

Jigsaw reading: Divide the class into groups of 3/4/5 students-depending on the number of the class.
Students solve the task in their groups, e. g. fill in a chart based on the brochures, find information
about the museums. After finishing this stage of the activity, the teacher reorganizes the groups to
have new groups where each member has information about a different museum. Students share
information, listen to each other and take notes about the other museums. Everybody is involved and
has to take part actively otherwise they cannot fulfil the task and complete the grid about all the
museums. As a follow-up students can tell their opinion, their preferences which museum they would
like to visit and give their reasons why.

By using authentic materials, you can train pupils to find useful or necessary information in real life.

They use the language as a tool to get information about the real world around them and learn culture
as well.
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Various CLIL activities for 5-7-olds

(Source Béni, S. ‘Abbreviations’ in the Reality of the Bilingual Classroom. In Hanesov4, D. Learning
together to Be a Better CLIL Teacher. Banska Bystrica: PF UMB, 2015.)

Grouping pupils

Find your Castle: Teacher gives certain chess figures that are different in colour
to each Pupil. Pupils have to find the same colour Castle and sit at that desk.

Which is your Flower? Teacher gives a puzzle piece (part of photo of a flowering
plant) to each Pupil. Pupils must find the flowering plant in their picture, sit at
that desk and put the picture puzzle together as a team.

Repeating vocabulary

e Figure’s Choice: There are picture cards on the board facing down arranged in any chart. There
are chess figures, too. Pupils have to make steps with the figures, reveal the pictures and say
the word/expression/sentence from the actual vocabulary that describes the picture.

e Flyswatter game: There are picture cards on the board. Pupils stand in two lines
(groups). The first players have a flyswatter at their hands. Teacher calls out a
word/expression/sentence from the actual vocabulary and Ps have to snap at
the right picture. Whoever snaps first scores a point for their team.

e Complete your chart (pair work): Pupils work in pairs. Each P has an incomplete
chart with missing pieces of information that they need to ask from their partner.

e True or false: Teacher calls out statements from the actual topic. Pupils have to decide if the
statement is true or false and respond according to the rules.
True= stand up. / False= squat down.
True= clap hands. / False= knock on desk.
True= true flag. / False= false flag.

e Flower story:
Teacher recites a poem and mimes its story with movements. Pupils must copy the

miming and retell the poem.
Pupils have picture cards. Teacher recites a story. Pupils have to put the pictures in
order and retell the story.
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Name Function Picture
What is it? What is it for? What does it look like?
It carries pollen to other flowers. =
insect ;
It helps reproduction.
seed It contains an embryo, a newplant. } @
It is the female flower part.
istil
P It produces egg.
It is the male flower part.
stamens
It produces pollen.
The plant grows it for reproduction. /{"
//
flower It attracts insects with the
colours and the smell. ‘
| “
It helps breathing. It takes in carbondioxide /
leaf 5‘"
and releases oxygen. r
| irg
i
/
It holds the plant. It also carries water, /
stem . , / <:1:‘
air and nutrients to other plant parts. [
L@&
It takes water and minerals salts
roots

from the soil.
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Pupil A
Name Function Picture
What is it? What is it for? What does it look like?
It carries pollen to other flowers. ~
1. .
It helps reproduction. -
2. seed
3. pistil
It is the male flower part.
4,
It produces pollen.

5. flower
/

It helps breathing. It takes in carbondioxide

and releases oxygen.

It holds the plant. It also carries water,

air and nutrients to other plant parts.

8. roots
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Pupil B

Name Function Picture
What is it? What is it for? What does it look like?
1. insect
2. It contains an embryo, a new plant.
It is the female flower part.
3.

It produces egg.

4. stamens

The plant grows it for reproduction.

It attracts insects with the

5.
colours and the smell.
6. leaf
7. stem
It takes water and minerals salts
8.

from the soil.

108




CLIL jazykova ,,sprcha”

(Source Benesova, B. CLIL v podobé jazykové sprchy. In Hanesova, D. Learning together to Be a Better
CLIL Teacher. Banska Bystrica: PF UMB, 2015.)

Priklad jazykovej sprchy — anglicky jazyk v matematike, 1. trieda 28
Popis priebehu jazykovej sprchy:
1. Predstavenie témy hodiny:

Ucitel predstavi tému hodiny v anglickom jazyku: Ukaze Ziakom karticky s ¢islami 1-10 a povie: ,Look
what | have! Today, we are going to count to ten.” Ziaci mdzu byt (najma ak je to po prvykrat)
prekvapeni angli¢tinou, a preto je potrebné pomahat ich porozumeniu gestami a obrazkami. Ucitel
méze pouiZit aj preklad, ale nemalo by to byt prili§ ¢asto, pretoZe potom si Ziaci zvyknd, Zze danu
informéaciu vidy poéuju aj v materinskom jazyku, ¢im stracaju motivaciu zamyslat sa nad obsahom
anglickych slov. Efektivnejsie je, ak sa pouZije materinsky jazyk, povedat rovnaku informaciu inak,
napriklad pomdct Ziakovi opisom neznameho anglického slova v slovenéine, nie vietko automaticky
prekladat.

2. Vyslovnost éisel

Ziaci sedia v kruhu, ucitel ukazuje jednotlivé karticky s ¢islami 1-10 a vyslovuje ich. Ziaci slova opakuju.
Pred kazdym novym Cislom zopakuju vsetky predchadzajice.”

One. / One. Two. / One. Two. Three. / One. Two. Three. Four. / ...

Dochadza k upeviiovaniu vyslovnosti v spojeni s jednotlivymi ¢islami. Zaroveri je mozné predpokladat,
Ze sa uZ ziaci s nazvami Cisel stretli na hodindch angli¢tiny, a teda pre nich nie su Uplne nové.
Po vysloveni vsetkych Cisel pokracuje ucitel tak, Ze zdviha karticky, ale tentoraz uz nahodne a nazvy
Cisel sdm nehovori. Iba v pripade potreby Ziakov opravi. MozZe tiez pouzit dalSie anglické frazy, ktorymi
poskytne spatnu vazbu.

Well done. / Good. / Try again.

Ako obmenu a nadstavbu karticiek moze ucitel ukazovat ¢isla na prstoch a pytat sa otazkami.
Ucitel: What is this number?

Ziaci: It is six.

Ucitel: Is this number seven?

Ziaci: Yes, it is. / No, it isn’t.

3. Upeviovanie vyslovnosti a ndzvov Cisel v spojeni s pohybom — aktivita Molekuly

Opakovanie ¢isel v rdmci hry Molekuly: Ziaci stoja v triede. U¢itel ukazuje na prstoch alebo karti¢kach
Cisla, Ziaci zvolaju Cislo a vytvoria skupinky podla ukazovanych Cisel. Ked' teda ucitel napriklad ukaze
Cislo Styri, Ziaci sa postavia do skupiniek po Styroch. Ostatni Ziaci sa postavia k sebe v takom pocte,
kolko ich zostalo. Ucitel potom vyzve jednotlivé skupiny (aj skupinu ostatnych Ziakov), aby sa spocitali.
Ziaci vo svojej skupine ukazuji na seba a postupne hovoria &isla podla toho, kolko ich je.
Ziaci: One. Two. Three. Four.
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Alebo sa ucitel pyta: How many are you?
Ziaci: We are four.
Ucitel: Are you five?

4. Upeviovanie Cisel s vizudlnou podporou — Aktivita Mazanie Cisel

Po skonceni hry Molekuly si Ziaci sadnu a ucitel napiSe na tabulu Cisla v nahodnom poradi do kruhu.
Potom na Cisla ukazuje a Ziaci ich spolo¢ne alebo jednotlivo vyslovuju. Ucitel postupne niektoré Cisla
zmaze a na miesto Cisla nakresli kruh, na ktory méze tiez ukazat, pri¢om Ziaci by si mali Cislo vybavit.
Tym sa precviCuje aj pamat. Na zaver aktivity st uz vietky ¢isla zmazané a tlohou je spravne ich doplnit.
Ziaci si kruh ¢isel skusaju zapisat do zosita a potom na tabulu.

Rozsirenim moze byt nahradenie Cislic slovami. Aktivita je teda rovnaka, len s nazvami Cisel. Namiesto
2,1,9,..two, one, nine, ...

Opat je vhodné povysit pouzivanie cudzieho jazyka na Uroven viet.

Uditel: What is this number? / What is here?

Ziaci: It is two.

5. Precvicovanie Cisel vo dvojiciach

Ziaci pracuju v dvojiciach. Jeden Ziak hovori &isla a druhy ich zapisuje. Striedaju sa. Navyse si Ziaci
poskytuju spatnu vézbu, tak ako to predtym robil ucitel.
Good. / Very good. / Well done. / No. Try again.

Ucitel prechadza medzi Ziakmi, monitoruje ich ¢innost a pripadne poskytne pomoc.

Alternativou méze byt kladenie otdzok a formulacia odpovedi samotnymi ziakmi.
What is this number? — It is five. — Well done.

6. Pocitanie vo dvojiciach

Nasledujuca ¢innost je zaloZzena na jednoduchych prikladoch, ktoré si Ziaci vo dvojici diktuju. Jeden Ziak
napise priklad (tak, aby vysledok bol do desiatich), druhy Ziak priklad precita v anglictine, zapise ho a
povie vysledok po anglicky. Ziaci si opat poskytuju spatnu vazbu.
2 +3 =5 (Two plus three is five)

7 —1=6 (Seven minus one is six.)

Tu vychadzame z toho, Ze Ziaci uz vedia pocitat do desiatich, takZe ide len o precvi¢ovanie s pouZitim
cudzich jazykov. (Samozrejme, mdzeme zapojit angli¢tinu do vyuéovania podcitania, ak Ziaci s¢itaju a
odcitaju do desiatich po prvykrat, ale v takom pripade by sme postupovali metodicky inak.)

7. Ciselny had

Zaverednd aktivita jazykovej sprchy: Ciselny had je séria &isel, ktort Ziakom diktujeme v angli¢tine ako
dlhy priklad.

One plus six minus two minus one plus five ...

Ziaci si zapisuju ¢isla a znamienka do zosita.

1+6-2-1+5..

Jeden Ziak piSe na tabulu. Potom si Ziaci vo dvojiciach priklad precitaju a vypocitaju vysledok.

Takato jazykova sprcha zaberie priblizne 30 mindat. Samozrejme, zalezi na tom, ako dlhé budu
jednotlivé Casti. Tu vychddzame z aktualnej situacie podla schopnosti Ziakov. Niektoré rozsirené casti
mézeme vynechat alebo naopak este doplnit (napr. priradovanie anglickych slov a ¢isel, karticky na
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precvicovanie do skupiniek, priklady v triede — How many windows are there in our classroom? / Are
there two doors here? a pod.)

Z hladiska metodiky CLILu by sme mali dbat na dva ciele vyucby: ciel obsahovy a jazykovy. Obsahovy
ciel bol vymenovat Cisla 1-10 a séitat a odc¢itat do desiatich, a jazykovy ciel bol vymenovat a pouzivat
¢islovky 1-10, odpovedat na otazky ,, What is this number? / Is this...?" a poskytnut spatnu vazbu
pomocou fraz ,Good. / Very good. / Well done. / No. Try again.*

Dal3ou charakteristikou vyucby CLIL je poskytnutie opory (tzv. scaffolding — leenie) v podobe
karticiek s ¢islami, gest, pripadne obrazkov, plagatu s Cislami a anglickymi slovami atd. Nemenej
dolezity je pedagogicky konstruktivizmus, ktory bol vyuZity pri postupnom zvySovani naro¢nosti
aktivit, pri prechode od jednoduchsieho k zloZitejSiemu a od zndmeho k nezndamemu. Zohladnené
boli aj r6zne ucebné Styly Ziakov — vizualny, auditivny a kinesteticky.

Na zaver je potrebné zdéraznit, Ze aktivnym zapojenim Ziakov a variabilitou vyukovych stratégii
poskytuje vyucba CLIL Ziakom prirodzené prostredie na pouzivanie cudzieho jazyka. Navy$e moznost
uZitia materinského jazyka, v pripade potreby, dava Ziakom pocit bezpecia, ¢im sa odburava strach z
pouzivania cudzieho jazyka a ucitelovi je tak umoznené postupne zvySovat mieru zapojenia cudzieho
jazyka.
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CLIL DOMINO GAME: SCIENCE - SPACE

START

In space no one can hear you

through a vacuum.

with no air to scatter sunlight

gas and dust.

also filled with

Space

is

scream.

This is because

space appears black.

Space is not completely

radiation.

This is dangerous

there is no air in space.

Sound waves cannot travel

empty.

The gaps between the stars and
planets are filled with

to astronauts.

THE END
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Didaktické pomocky

Otvoreny zoznam uc¢ebnych pomocok:

LN E WM

R R R R R R R R R R
O O ~NOU D WN PR O

coursebooks and workbooks

worksheets

pictures, photos

flashcards

posters

puppets

real objects (from nature, school or home)

toys

games (card games — pexeso, domino, twister...)

. electronic devices (smartphones)

. digital technologies (computers, interactive boards, internet websites)

. story books

. magazines, comics

. dictionaries

. encyclopaedias

. diaries/journals

. maps

. teacher’s/ child’ s magic box /or a special old sock (for hiding secrets, surprises)
. pegs and a cord (for hanging rules, new words, pictures)
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RESOURCES

Finding/creating new new:

- flashcards:
o https://busyteacher.org/search.html?q=flashcards
o http://www.eslkidslab.com/flashcards/index.html

- Bingo:
o https://englishteaching101.com/online-vocabulary-games-generator/
o https://myfreebingocards.com/bingo-card-generator

Knihy s aktivitami:

- Angli¢tina pri predskoldky — Iva Hennova https://www.martinus.sk/775003-
anglictina-pro-predskolaky/kniha

- Angli¢tina plna her — Jana Han3$pachova/Zuzana Randova
https://www.martinus.sk/266079-anglictina-plna-her/kniha

Knihy/pracovné zosity:

- Hello, Teddy - angli¢tina pre najmensich (3-4 roky)
https://www.martinus.sk/?ultem=6743598&gclid=CjwKCAjwuYWSBhByYEiwAKd n i6B
8FtDRIXfuUKOiwZUrS-9GToPmOEO6rsOWW6cIKK XQU-xRI9KhoCeE4QAVD BwE

- The Funny Train — anglicky jazyk pre predskolakov
https://www.martinus.sk/?ultem=675419

- Angli¢tina pre deti — zabavné rymovacky https://www.martinus.sk/?ultem=150704

- UZ hovorim po anglicky — pracovny zosit pre deti
https://www.martinus.sk/?ultem=759361

- Busy Bee: Starter https://www.martinus.sk/?ultem=46885

- Moja prva anglictina s Montessori

- Hrava angli¢tina s elektronickou ceruzkou — Albi https://eshop.albi.sk/hovoriaca-
kniha-hrava-anglictina-s-
perom/?gclid=CiwKCAjwuYWSBhBYEiwAKd n mmAuLelhNegFyvwRCj65WSgxWtWoj
dEmLYC-eyd7CXjzlJe)3aPfhoCTtkQAvD BwE

Babky (puppets)

- dodavaju detom odvahu hovorit anglicky
- bdbka rozprava a rozumie len anglicky
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How to use photos in EFL lesson?

,»A picture is worth a thousand words.” (unkown)

(zdroj: L. Ferlazzo (2012) Using Photos With English-Language Learners
Using Photos With English-Language Learners | Edutopia)

Ak uz mame k dispozicii fotografie, mdzeme ich Ferlazza robit nasledujice aktivity (viac na
linku):

- Thought bubbles

- Picture dictation

- Use questions from Bloom's Taxonomy with the pictures
- Use images for speaking practice

- Use images to generate writing

- Compare and contrast

- Image detective
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Piesne

Katalég piesni, vyuZitelnych pre r6zne ciele jazykovej hodiny:

Piesen E- Energizer/ SZ: slovna
P - Prezentovanie/ | zasoba
N - Nacvik G: gramatika
V: vyslovnost
Head and shoulders E,P, N SZ: Casti tela

https://supersimple.com/song/head-shoulders-
knees-and-toes/

You're happy and you know it E Y

https://www.scoutsongs.com/lyrics/happy.html

This is the way we go to school P,N SZ - denné

https://www.scribd.com/doc/253086695/Lyrics- ¢innosti

This-is-the-Way-We-Go-to-School

Carrot song (63) CARROTS Song - YouTube E,P, N CLIL - zdravé
potraviny
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How to teach songs?

Ako ucit piesne?

- Bud',predudit slovkd” alebo potom sa spolahnut, Ze sa slovka naucia pocas spievania.

- Ucitel musi vediet piesen naspamat — vSetky slovka, musi gestami nadchynat.

- Ucitel' musi vediet dobre vyslovovat cell piesen, aj rozumie gramatike.

- Piesenri je prirodzenou sucéastou hodiny, nie nie¢im umelym ... akoby zrazu zazvonilo
a ideme mat hudobnd.

- Piesert mbze vyborne podporit uéenie sa novych slov, alebo tému CLIL.

- Pre mensie deti je najlepsia ukazovacia piesen

- Niet ni¢oho lepsieho nad priamy kontakt uéitela s detmi, video mdze nasledovat na
zopakovanie... Deti si maju vediet pieseri zaspievat aj bez internetu ©

- Ak uZ deti piesen poznaju, mdzeme ju ozivit, - napriklad zrychlovanim/spomalovanim,
intenzitou hlasu — hlasnejsie, tichsie.

Ndmet na postup:

1. Pocuvanie piesne

2. Pocuvanie — Ziaci pdavaju papieriky so slovami na dve képky — ktoré slova su v piesni
a ktoré nie

3. Pocuvanie —slova, ktoré su v piesni, daju Ziaci do spravneho poradia, kazdy si vyberie
jedno slovo

4. Posledné stvrté pocuvanie — pri nom Ziak svoje slovo znazorni.
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Hodnotenie

Overovanie osvojeného uciva Ziakmi na hodinach anglického jazyka vo veku do 10 rokov
musi prebiehat vekuprimeranym spésobom — teda podobnym spdsobom, akym sa jazyk
ucia.

Ak chceme, aby zaverecné (sumativne) hodnotenie bolo ¢o najpriaznivejsie vzhladom na

daného Ziaka, malo by mu predchadzat pravidelné formativne, slovom vyjadrené
hodnotenie.
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Aké druhy hodnotenia vo vyucbe mladsich ziakov?

Aktivita €.1: Co je podstatné vediet o hodnoteni? (vieobecné informécie)

Co viete o nasledujucich konceptoch? Skuste odhadnut ich vyznam.

Precitajte nasledujuce vyroky a zoradte ich do troch riadkov tabulky:

Nazov

1. Niektoré z jeho typov su: diagnostické, vykonové, formativne a sumativne. 2. Je to typicka
uloha bez pomoci. 3. Urcuje uroven kvality vykonu alebo vysledku. 4 Meria dosiahnuté
vysledky, napr. pri ukonceni Skolského roka. 5. V tomto procese sa od Studentov vyZaduje, aby
odpovedali na otazky. 6. UmoZnuje rozhodovanie na Urovni preukazanej kvality. 7. Primarne
sa zaoberd meranim vysledkov ucenia sa cez vykon. 8. Zhromazdovanie a interpretdcia
informacii o pokroku Studenta s cielom poskytnat mu spatni vazbu. 9. Vztahuje sa na cely
pedagogicky proces.

Cislo vyroku:

TESTOVANIE

POSUDZOVANIE (assessment)

HODNOTENIE (evaluation)

Teraz porovnajte s odpovedami:

TESTOVANIE je technika alebo metdda hodnotenia. Zaoberd sa meranim ucenia
prostrednictvom vykonu. Je to zvy¢ajne Uloha bez pomoci, pri ktorej sa od Studentov vyZzaduje,
aby odpovedali na otazky, aby ukazali, o vedia a ¢o nevedia.

HODNOTENIE (assessment) sa zaobera u¢enim sa Ziakov prostrednictvom zhromazdovania a
interpretacie informacii o pokroku Ziaka s ciefom poskytnut im spdtnu vazbu alebo poskytnut
spatnu vazbu ucitelom o ich vyucovani. Toto sa ¢asto oznacuje ako formativne alebo priebezné
hodnotenie, kedZe je zamerané na pomoc pri procese uc¢enia/vyucovania. Hodnotenie sa moze
tykat aj merania vysledkov, napriklad pri koncoro¢nych testoch alebo verejnych skiskach. Toto
sa oznaCuje ako sumativne (celkové) hodnotenie. Zvycajne neprispieva priamo do
vyucovacieho/vzdeldvacieho procesu. Dalsie dva typy su: diagnostické hodnotenie a
hodnotenie vykonu. Diagnostické hodnotenie nam ukazuje, kde maju $tudenti tazkosti. Jeho
cielom je zistit, ¢o uéiaci moze alebo esSte nemdze robit, aby mu bolo mozné poskytndt dalsie
prileZitosti na vzdeldvanie. Hodnotenie vysledkov méze vytvorit poradie Studentov. Poradie
mozno vykonat podla normy alebo podla kritérii. Prvy porovnava vykon Ziakov s ostatnymi
Ziakmi v triede/skupine atd. Druhy ich zaraduje na stupnici podla suboru kritérii o¢akavaného
vykonu.

EVALVACIA (evaluation) sa vztahuje na $iréi pojem ako hodnotenie. Vztahuje sa na proces
systematického zhromazdovania informdcii s cielom urobit Usudok pomocou kritérii, ktoré sa
riadia suborom noriem. Urcuje troven kvality vykonu alebo vysledku a umoznuje rozhodovanie
na zaklade preukazanej Urovne kvality. Tyka sa celého radu problémov v jazykovom vzdelavani
aj mimo neho.
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Aktivita ¢. 2: Na veku zaleZi: Mladsi Ziaci by mali byt hodnoteni podla ich vlastnych kritérii.
a) Roztriedte nasledujice vlastnosti spdsobov uéenia sa jazyka do dvoch stipcov v tabulke:

vedomy, dbéraz je kladeny na sprdvu, vnima pravidld, neustdla spdtnd vézba nie je prvou potrebou,
orientovany na produkt, vniutorne motivovany, déraz je na formu, neuvedomovany, oprava chyb je
nevyhnutnd, dodrZiavanie pravidiel, motivovany zvonku, orientovany na proces, potrebuje neustdlu
spdtnu vézbu, oprava chyb méZe viest k inhibicii

Sposob, akym sa ucia mladsi Ziaci Sposob, akym sa ucia starsi Ziaci

b) Do akej miery si myslite, Ze vysSie uvedené ¢rty ucenia sa mladsich Ziakov su v rozpore s tradiénym
testovanim/hodnotenim? Preéo?

c) Ako by mali byt hodnoteni mladsi Ziaci?

Nizsie je zoznam spdsobov hodnotenia. Ktoré z nich by ste zaradili do svojho kufrika na prezitie? Vpiste
ich do kufrika alebo okolo neho. Diskutujte o svojom vybere vo svojej skupine.

Vyberte si z nasledujucich moZnosti:

slovné testy, gramatické transformdcie, hranie roli, pisanie listov/poradenstvo postavickdm v
pribehoch, interaktivne hry, preklady z a do L1, ulohy TPR, Citanie s porozumenim na zdklade
kognitivnych schopnosti, kreativne pisanie, kopirovanie dlhych textov, tvorba plagdtov, kriZovky ,
zadania, tlohy s vyberom z viacerych odpovedi, uzatvdracie testy, ulohy zaloZené na Citani autentickych
materidlov, ulohy zaloZené na prezerani nahratych materidlov, precvi¢ovanie vetnych vzorov
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Aktivita €. 3: Hodnotenie vykonu Ziaka

Ako vytvorit svoj hodnotiaci nastroj?

v ove

a) Vekova skupina: mladsi Ziaci, vek: do 8-9

Pri navrhovani a tvorbe hodnotiaceho nastroja je potrebné vziat do uUvahy nasledujice faktory:
Hodnotenie by sa malo vykonat: Ustne, vo dvojiciach, pomocou vizualnych pomdcok, prostrednictvom

verbalnych aj neverbalnych uloh.

Ulohy Ustneho hodnotenia pre 6-8 roénych mladych Ziakov:

Nazov ulohy

Popis ulohy

Jéel ulohy

Co myslig, ¢o kreslim?

Clenovia skupiny nieco kreslia na
kus papiera. V polovici aktivity
prerusia svoju ¢innost a pytaju sa

jeden druhého: ,Co si myslis, ze

Cielom tejto dlohy je posudit, do
akej miery st deti schopné vyuzivat
kognitivne

schopnosti, ako je

predpovedanie/hadanie pri tvorbe

nakreslim?” reci (vratane vyslovnosti)
zvladnuté.

2 Ucitel da ziakom 4 obrazky, téma | Tdto Uloha sa zameriava na
jedného nesedi. Su vyzvani, aby | hodnotenie slovnej zdsoby a
vybrali ten nespravny a uviedli | reCovych schopnosti ziakov

Vyber nespravne dévody, preco. pomocou klasifikacie ako

kognitivnej zru¢nosti.

Bez a dotkni sa

Na tabuli/stene je 10 obrazkovych

kariet. Clen skupiny hovori

postupne definiciu obrazkov, v

nadhodnom poradi. Ulohou Ziakov

Pre kontrolu porozumenia a

slovnej zasoby pomocou

kognitivnej zru¢nosti opisu.

LIn the little squares come the names of the children being assessed
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je dobehnut k obrazku, ktory je

popisovany, a dotknut sa ho.

4 Deti si vypocuju 8-10 viet z detskej | Kontrola porozumenia jazykového
literatiry (zndmy pribeh). Potom | vstupu prostrednictvom celkovej
sU poziadané, aby pribeh zahrali s | fyzickej reakcie (TPR)

Story telling babkami a rekvizitami.
5 Komentdr k ucitelovmu opisu | Tdto komplexna udloha poskytuje

Ucitel dava chytaky

obrazku alebo plagatu (Stastny
dom). Ucitel dava ‘chytaky’,
pretoze jeho komentare k
obrazkom maju obsahové chyby.
Deti su vyzvané, aby obsahové

chyby opravili.

prileZitost hodnotit pocuvanie aj
hovorenie. Herny charakter ulohy
zvysuje pocit bezpecia na hodine
(“ved” aj ucitel' robi chyby!”).
Tvorbe vyznamu napomahaju

vizualne pomaécky.

Hra sa loptou

Hodnotiaci sa postavi oproti dvom
Ziakom. Hodi loptu jednému z nich
a poloZi otazku zo suboru otdzok,
ktoré sme si vopred urcili. Dieta

hodi loptu spat a odpovie.

Vytvorenie situacie, v ktorej je
komunikacia prirodzena. Kontrola
reCovych zruénosti cez odpovede

na kratke a jednoduché otazky.

b) Hodnotiaci nastroj pre 9-10-rocnych:

Téma: Co rad robi$?

Precitaj:

Jane, Mike, Bill a Susie su priatelia. Jane rada spieva. Ma dve hodiny spevu tyZzdenne, v pondelok a v
stredu. Mike rad sSportuje, hra futbal a basketbal. Trénuje dvakrat do tyzdna, v stredu a v sobotu. Bill
rad bicykluje. Do Sportového kruzku chodi trikrat tyzdenne, v pondelok, stredu a piatok. Susie chodi
kazdy utorok do dramatického krazku.

Pomdzte im najst deni, kedy sa mézu stretnat. Ktory pracovny deri sa mozu stretnut?

Meno: Aktivita: Kedy: M4 volno v obdobi:

Co rad robis?

JANE Spievanie v pondelok a v stredu
MIKE v stredu a v sobotu
BILL

SUSIE

A o ty? Pytaj sa otazky: Co robi$ v pondelok?.... Mam hodinu klavira...
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Taktné testovanie a chapavé hodnotenie: déleZitost spatnej vazby

(zdroje: Béresova, J. (2012). Vyucba anglického jazyka v primdrnom vzdeldvani. Trnava: Trnavska
univerzita v Trnave; Béresova, J. (2016). Teaching English to Young Learners. Trnava: Trnavska
univerzita v Trnave; Lojovd, G. & Strakovd, Z. (2012). Teoretické vychodiskd vyucovania anglictiny v
primdrnom vzdeldvani. Bratislava: Univerzita Komenského v Bratislave)

,Ucitel by mal jednoznacne deklarovat, co je cielom vyucby jazyka a hodnotenim by mal
preukazovat, ktori Ziaci dany ciel splnili a ako tspesne” (Béresova, 2012, s. 58).

Predovsetkym treba Ziakom aj rodicom vopred zadefinovat otakdvané vystupy, pricom najdéleZitejsie
je zvézit ich realnost (Loj.,Strak2012, s. 211). NajzlozZitejSie je rozhodnut o spdsobe hodnoteniav 1. a 2.
ro¢niku, ked st Cj nepovinné. Autorky odporucaju hodnotit tak, aby Ziaci boli motivovani — a to bez
ohladu na ich redlne vykony, pretoZe si len zadinaju rozvijat jazykové zrucnosti atento proces
osvojovania si vyZzaduje svoj €as. V 3. a 4. rocniku nastavi uditel uz kritéria (podla SERR, 2017), sustredi
sa najma na jazykové zruénosti)

Ucitel by mal zabezpedit suéinnost medzi tym, ¢o sa vyucuje a tym, ¢o sa hodnoti: Ak tvrdime, ze
presadzujeme komunikativny pristup, tak aj hodnotenie by sa malo diat podobne, ¢ize nemalo by sa
hodnotit iba ovladanie gramatiky a slovnej zasoby, ale celkové ovladanie jazyka.

Hodnotenie ma prebiehat kazdu hodinu, ateda nielen ob&asnymi testami. (tzv. tradiéné metédy
hodnotenia — Lojova, Strakova, 2012, s. 214), ale aj dalSimi hodnotiacimi met=ody umozZnujucimi
autentické hodnotenie (berie do Uvahy nielen to, o si Ziak paméta, ale aj to, ¢o dokdze s jazykom
urobit...)

Béresova navrhuje hodnotit aj prostrednictvom pozorovania, portfdlia, sebahodnotenia, pracou na
projekte a i. Pri pozorovani treba ocenit angaZovanost a zaujem Ziakov. Ak uéitel vytvara subor Ziackych
prac v podobe portfdlia, je potrebné, aby sa vopred so Ziakmi rozpraval o kritéridch vyberu, ¢o sa
doriho bude vkladat.

Cize hodnotenie by malo byt realizované v takej forme, aby bolo motivaéné pre Ziakov aj rodicov, mali
by vopred vediet, ako budd hodnoteni. Malo by byt interaktivne. Hodnotenie ma podporovat uéebny
proces. DalSie funkcie hodnotenia — poznavacia funkcia, konativna — ako zlepsit svoj vykon, tiez
diagnosticka (Lojova, Strakova 2012). DalSie principy hodnotenia:

- Priebeiné hodnotenie v kratSich intervaloch (predtym dostato¢ne posiliiovat spojenia
viacnasobnymi asociaciami, dostatocny ¢as na nacvik)

- Zvaizit rdzne tempo ziakov — primerané kritéria

- Validita — merat to, ¢o ucitel zamysla hodnotit, nepenalizovat za vietky omyly

- Reliabilita — spolahlivost hodnotenia: V primarnom vzdeldvani sa mdze znizit doraz na
reliabilitu (s. 210), uditel si viac neZ presnost ma vsimat, ¢i a ako sa Ziak vysporiadal s Glohou.

Chyby, ktoré sa robia v hodnoteni Ziakov v primarnom vzdeldvani: Pozor: BéreSova 2012, s. 57, tiez
2016, s. 98-104:

- Nehodnotime slova izolovane

- Netestujeme jazyk cez preklad z materinského do cudzieho a naopak

- Netestujeme gramatické Struktiry — neldspech moze spdsobit vyrazny pokles sebavedomia a
motivacie

- nema sa hodnotit tak, Ze sa zo slova vynechaju pociato¢né pismeno a Ziaci maju do textu
doplnit slovo — pretoze toto neskima len jazykové vedomosti, ale aj kognitivne schopnosti a
tvorivost. Je to vhodné na rozvoj tvorivosti, nie na testovanie.
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- Nehodnotime slovnu zdsobu pisomne — vtedy sa Ziaci sUstredia viac na pisanu formu jazyka

- Netestujeme bez udania kontextu pre Ziakov

- TieZz by sa nemalo hodnotit ,,porozumenie vypocutého textu prerozpravanim pribehu” (s. 57 —
na nacvik pocuvanie je to vhodné, ale nie na testovanie — lebo testuje pamat). Test by mal
skimat nielen vedomosti, ale aj schopnost pouzit nau¢ené vedomosti v konkrétnej situacii.
»Netestujeme jednotlivé slova a ich vhodnost, ale schopnost pouzivat jazyk.”

- Nestaci, aby sa Ziaci naucili slova, ak si zaroven neosvoja stratégiu, ako odhadnut vyznam slova,
ta je dolezita.

Principy, ako hodnotit v primdrnom vzdelévani (Béresova 2016, s. 99-100)

- Predovs$etkym slovne, a nie ako trest - ,Hodnotenie je potrebné vnimat pozitivne” (Béresova,
2012, s.57)

- testovat slovnu zasobu cez Matching tasks (CiZze parovat slova a obrazky

- testovat slovnu zasobu cez gap-filling tasks (v prirodzenom kontexte)

- testovat viacero slov, vypoved

- testovat komunikativne jazykové zruénosti namiesto gramatiky a sovnej zasoby

- testovat pouZivanie jazyka v redlnych Zivotnych situaciam

Ako ¢o hodnotit? (Lojova, Strakova, 2012)

Hodnotit jazykové zruénosti (z nich najma na Uroveri porozumenia a nie produkcie. Cize aby Ziaci
dokazali zachytit pocutld informdciu, odhadovat kontext ¢itaného textu, vyhladavat informacie.
,Produkcia musi zotrvat na Urovni reprodukovania, teda opakovania, pripadne podla vzoru
zostavenia podobnej, avsak personalizovanej vypovede.” (s. 212)

Slovnd zasoba — hodnotime zvladnutie pravopisu — ¢i vie slovo spravne napisat, ¢i ma rozsah slov na
pozadovanej Urovni (mbze to byt napriklad pomocou vizualneho podnetu alebo pojmovej mapy —
neskusat prekladanim) —

Gramatika — nevenujeme vela pozornosti v hodnoteni (deti mézu zvladnut isté frazy, ale nevedia
analyticky definovat jazykové struktary)

Ako testovat Ziakov?

- (Citanie: cez iné zrucnosti (napriklad cez hovorenie alebo pisanie s. 100 — to je objektivnejsie
hodnotenie, texty primerané veku a doterajsej Grovni kurzu — musia byt zaujimavé — rézne pribehy,
¢asopisy, pozvanky — primerana dizka a naroénost textu (pre sumativne hodnotenie je nevyhnutny
neznamy text)

- pocuvanie — mb6zu to byt dlohy, v ktorych Ziaci poclvaju a zéroven maju nieco urobit. — primerana
naro¢nost, oboznadmenie sa so slovnou zasobou, dizka a rychlost prehovoru — mézu to byt kratke
rozhovory alebo dlhsie rozpravanie. Deti reaguju vykonavanim nejakej cinnosti alebo hovorenim.
Pozor na to, Ci Ziaci naozaj rozumeju, alebo robia to, ¢o ini (napr. v Simon says alebo TPR). Pokial
u? vedia Citat a pisaf, tak mdzu vypifiat Glohy pravda/nepravda, parovat aktivity, doplifiat slova.
Otazky v teste by nemali umoziiovat odpovedat vedomostami naucenymi spaméti. Vhodny je
zvlast test s viacerymi moznostami odpovedi. Vhodné su tiez obrazky, tabulky, primerané Grovni
Ziakov.

- Hovorenie

o Produkcia: Ziaci hovoria o svojich skisenostiach alebo prezentuju projekty;

o Interakcia — hodnotia sa Ustne rozhovory (nie dialégy nau¢ené naspamaét), rolové hry
(ulohy z bezného Zivota);

o Ziaci maju jasné instrukcie, obrazky;

o Ziaci aj rodi¢ia musia vediet kritéria hodnotenia (musia byt niekde zverejnené).

- Pisanie: testujeme, az ked'Ziaci uz vedia bez problémov pisat v materinskom jazyku — najskér kratke
texty, potom dlhsie (pribeh, recept, instrukcie).
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Ako vyhodnotit, ¢i hodina bola zamerana

1. na plynulost (fluency) alebo na presnost (accuracy)?
(Pozorovaci harok)

Task 1: Individual work

1. Briefly describe what happened during the lesson with special reference to
a. what the teacher did
b. what the students did
2. How did the teacher deal with errors and mistakes. List the different ways.
3. Note down any errors which were NOT corrected.
4. What do you think was the main purpose of the lesson?

Task 2: Pair work

1. Discuss your answers to the above with a colleague
2. What do you think was the reasoning behind the error correction techniques use?
3. Were there any techniques which you use which were not used?

2. na komunikaciu alebo na ucenie sa o jazyku (gramatika atd’.)?
(Pozorovaci harok)

Observe the lesson and answer the questions below and use the answers to guide you in the
subsequent discussion.

Task 1: during the lesson (individual work)

a. What did the learners have to do?
b. How was the activity organised?
Which language items (grammar structures, functions, vocabulay) did the learners
use?
How did the teacher check the learners’ performance of the activity?
How did the teacher correct mistakes?

Task 2: after the lesson (group work)

What do you think was the purpose of each activity?

How successful do you think each activity was?

What was the balance of teacher talking time versus learner talking time?

What roles did the teacher play at various stages of the lesson?

How much mental activity was required of the learners in each activity?

Could you use such activities with the learners you teach? If not, why not? Could
you adapt them to make them more suitable for your students?

"m0 a0 oo
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Feedback ucitela (sebareflexia)

Podla Hattieho, autora bestselleru Visible Learning (2008) a jeho pokracovani (napr. Hattie,
2012), existuje spolahlivy spdsob, ako sa dozvedat o Urovni kvality vyucby. Je nim akény
vyskum kazdodennej skolskej praxe. Hattieho metaanalyzy potvrdili zndmy fakt, ze kvalitu
vyucéby najviac ovplyviiuje uditel ¢i ucitelka. (Pozn.: pre struénost prispevku pouzivame dalej
jednotne ‘ucitel’). Nie vsak kazdy ucitel, ale ‘vplyvny’ ucitel, ktory dokaze vnimat seba ako
hodnotitela vysledkov vlastného ucenia. Premysla reflexivne, realizuje kroky smerom
k Ziakom — ponuka im rozne lahSie aj narocnejsie alternativy sp6sobov ucenia sa. Je nadseny,
vie budovat vztahy so ziakmi. Vie rozpoznat, kedy doslo k skuto¢nému ‘nauéeniu sa’. Rozumie
chapaniu Ziakov, je ochotny im pomahat. Poskytuje im priebezne spatnd vazbu a zaroven
ocakava spatnu vazbu od Ziakov aj rodicov.

Otazky, ktoré by si mal uéitel klast sdm sebe po skonéeni hodiny a pred pldnovanim dal3ej
hodiny:

- Predstavujem si seba ako dieta, moZno spomeniem na svoje detstvo: Zaujalo by to mna
v mojom detstve? Predstavim si deti, ktoré blizSie pozndm: Zaujalo by ich to?

- Je vmojom pldne hodiny nejaké prekvapenie, nejakd informacnd medzera
(information gap), nieco, ¢o sa deti chcu dozvediet?

- Kolko zmyslov zapajam do tejto hodiny? Pokusim sa aspon 3 (zrak, sluch, hmat, cuch,
chut), nech je hodina ,,multisenzorickd”. Inymi slovami — pouzivali deti len svoje hlavy,
alebo aj svoje telo a svoje emdcie (tzv. head-heart-hand pristup)

- Kolko deti bolo zapojenych do diania na hodine, a ktoré

- Mal som z hodiny aj ja sdm radost? (len nadseny ucitel vie nadchynat)

- Dosiahol som maoj vnutorny ciel hodiny?

- Kto alebo ¢o mi prekazilo/zabrzdilo mnou oéakavany vysledok ¢&i efekt hodiny?

- Kto/¢o rozhodoval o krokoch, ktoré som uskutoénil?

- Aka bola moja vnutorna reakcia na nahle prekazky pocas hodiny — bol som frustrovany

- Co posunulo hodinu vpred?

- Zaevidoval som nejaké nadsené dieta? V akej faze?

- Bol jazyk pre mna cielom hodiny, alebo aj skutoénym prostriedkom komunikacie

Odkazy na zdroje:
Hattie, J. (2008). Visible Learning. Maximizing Impact on Learning. Routledge.

Hattie, J. (2023). Visible Learning: The Sequel: A Synthesis of Over 2,100 Meta-Analyses
Relating to Achievement. Routledge.
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Priloha ¢. 1:
Vyucba cudzich jazykov v SR:

narodna legislativa a medzinarodné odporucania

Po r. 1989 sa v d6sledku historickych udalosti na naSom Uzemi vyrazne zvysil zaujem rodicov a Sirsej
verejnosti o roziirenie ponuky cudzich jazykov na 1.stupni zakladnych kol (Z5). 15lo predovietkym
o0 zvy$eny zaujem rodic¢ov o anglicky jazyk (AJ), ktory niektoré ZS zacali poskytovat uz Ziakom 1. ro¢nika.
Postupne sa rozsiril zaujem aj o dalsie jazyky — okrem ruského, nemeckého, anglického, francizskeho
zacal rast aj zaujem o jazyk Spanielsky ¢i taliansky. S tymito zmenami sa vynorili nové vyzvy pre vedenia
zékladnych $kél, najma nevyhnutnost zabezpedit kvalitni vyucbu tychto jazykov dostatoénym poétom
kvalifikovanych ucitelov.

Jednym z prvych reformnych krokov smerom k zlepSeniu kvality skolskej cudzojazycnej vyucby bolo
schvélenie Koncepcie vyucovania cudzich jazykov na ZS a SS vlddou SR (2007).

Skolsky zakon €. 245/2008 Z. z. o vychove a vzdelavani a na zaklade Statneho vzdeldvacieho programu
(SVP) legislativne ukotvil povinnost ZS zacat vyucovat prvy CJ minimalne od 3. ro¢nika Z8.

v

Vr. 2019 ministerstvo $kolstva v Dodatku ¢. 3 kSVP zmenilo povinnost vybrat si ako prvy jazyk
angli¢tinu a umoznilo volbu aj inych cudzich jazykov uz od 3. ro¢nika. Anglicky jazyk ostal povinnym
jazykom minimalne na mieste druhého cudzieho jazyka.

Inovovany SVP v r. 2020 posilnil hodinovt dotéciu pre CJ s ciefom zlepsit kvalitu vykonu v oblasti
produktivnych komunikaénych jazykovych ¢innosti a stratégii, podporil najma rozvoj ustneho prejavu
v CJ. Ziaci si v 3. ro¢niku povinne vyberaju 1 svetovy jazyk. Ak si nevybery anglicky jazyk, musia si ho
vybrat ako druhy cudzi jazyk v 7. roéniku zakladnej $koly (MSVVaM SR, 2019).

Statny vzdeldvaci program pre zakladné vzdelavanie (SVP) publikovany NIVAMom v januéri 2024
ukotvil do cielov vzdeldvacej podoblasti ,cudzie jazyky” vysledky mnohych vyskumov v podobe
sucinnosti troch zakladnych zloZiek cudzojazyéného vzdelavania: recepcie, produkcie a interakcie.
Poziadavky na vyuc¢bu jazykov ziakov do 10 rokov podla SVP priamo vyplyvaji z medzindrodného
dokumentu Spolo¢ny eurdpsky referencny ramca pre jazyky (CEFR: Common European Framework of
Reference for Languages: Learning, Teaching, Assessment (Cambridge, 2001) ako aj Eurdpsky
referencny ramec pre jazyky : ucenie sa, vyucovanie, hodnotenie (2017). CEFR ,poskytuje spolo¢ny
zaklad na vypracovanie vzdeldvacieho programu na vyucbu jazyka, smernic na jeho pripravu, skusok,
na tvorbu uéebnic atd. v celej Eurdpe. Komplexne opisuje, ¢o by sa mali uéiaci sa naucit, aby pouzivali
jazyk na komunikaciu, aké vedomosti a zruc¢nosti by mali nadobudnut, aby boli komunikac¢ne zdatni.
Do opisu je zaradeny aj kulturny kontext jazyka. Rdmec definuje Urovne ovladania jazyka, ktoré
umoznuju merat napredovanie uciacich sa na kazdom stupni ufenia sa a pocas celého Zivota.”
(Spolo¢ny referencny rdmec pre jazyky, 2017, s. 6).

Cielom vietkych vyucovanych cudzich jazykov v na prvom stupni ZS je to, aby Ziak dosiahol na konci
Stvrtého ro¢nika komunika¢nu Urover cudzieho jazyka Al.1+, pri€om by mal dosahovat istd GUroveri v
pocuvania ¢itani s porozumenim a v pisomnom i Ustnom prejave (Inovovany Statny vzdelavaci program
pre primarne vzdelavanie, 2015). Podla nového SVP (2024) ma dosiahnut na konci druhého cyklu (po
5. ro€niku) komunikac¢nu droven cudzieho jazyka Al.

Dalej je pre ucitelov zvazny Statny vzdeldvaci program pre predprimarne vzdeldvanie v materskych
Skolach (2022) a pre primarne vzdeldvanie (konsolidované znenie z r. 2023). V roku 2023 bolo vydané
nové Statne kurikulum — Vzdeldvanie 21. storocia, ktoré je v sucasnosti v pilotnom overovani.
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Dokument Vzdelavanie pre 21. Storocie — Vychodiska zmien v kurikule zakladného vzdelavania (Pupala,
Frindrichova; 2022). Hlavnym ciefom vo vyucbe cudzich jazykov je systematicky a komplexne rozvijat
vseobecné, transverzalne (prienikové), komunikacné kompetencie (sociolingvalne, pragmatické,
jazykové), jazykové Cinnosti a stratégie Ziakov tak, aby sa formoval ich pozitivny vztah k jazykom a
uceniu sa cudzich jazykov.

Medzinarodné poZiadavky

K hlavnym principom koexistencie v Eurdpskej Unii patri vzajomnd komunikacia medzi jej obéanmi.
Z toho vyplyva ciel vzdelavat jej ob¢anov tak, aby boli schopni a ochotni komunikovat so svojimi
eurépskymi susedmi. Kazdy obéan by mal byt schopny komunikovat minimalne v dvoch jazykoch
okrem svojho materinského jazyka, pricom nemusi ist o plynuld komunikaciu ako v materinskom
jazyku;

Preto Eurdpska komisia v Bielej knihe z roku 1995 s nazvom ,Vyuclovanie a ucenie: smerom
k vzdelavaniu spolo¢nosti“ (EC, 1996) stanovila ciel, aby vietci ob&ania EU ovladali tri eurépske jazyky
jazykoch: ich materinsky jazyk a dalSie dva jazyky Eurdpskej unie. Vroku 2005 v prieskume
,Eurobarometer 63.4 - Eurdpania ajazyky” bolo Slovensko je jedinou krajinou, kde sa angli¢tina
neuvadza medzi tromi najpouZzivanejsimi jazykmi. Obcania Slovenska uvadzali nasledovné poradie
jazykov, ktoré ovladali: ¢eStinu, nemcinu a rustinu.

Podla jedného z najnovsich dokumentov OECD, tykajucich sa cudzich jazykov (tzv. Education Working
Paper OECD No. 234 z oktdbra 2020) priprava kazdej krajiny na zvySovanie cudzojazy¢nych kompetencii
Ziakov a Studentov spociva na piatich déleZitych pilieroch:

na narodnych a $kolskych politikach (v SR: Inovovany Statny vzdelavaci program);
na pochopeni Specifik Ziakov a toho, ako sa ucia cudzie jazyky;

na vyuzivani informacénych technoldgii a transverzalnych tém v cudzom jazyku

v déraze na profil ucitela jazyka a jeho priprave;

v metodike vyucby cudzich jazykov

vk wnN e

OECD poklada za zaruky skutocného rozvoja cudzojazycnych zruénosti Ziakov (Marconi et al, 2020, s.
45 a nn.) nasledujuce prvky efektivnej vyucby cudzich jazykov:

- ndcvik vsetkych styroch komunikativnych zruénosti Ziakov (v miere primeranej podla veku) v
sucinnosti s ich osvojovanim si lingvistickych vedomosti (lexika, gramatika, vyslovnost),

- zakomponovanie literatury a kultury do ucenia,

- skupinové aktivity,

- translanguaging (umozZnit pouzivanie aj inych jazykov pre porozumenie Ziakmi— déleZité najméa
v multikultirnom kontexte),

- pouzivanie ciefového jazyka na hodindch (v inStrukciach, porozumeni a komunikovani obsahu
lekcie, v hodnoteni) a zvySovanie ¢asového rozpatia, ked' ucitel pouZiva cielovy jazyk,

- integrdcia ucenia sa jazyka a nelingvistického obsahu (napr. CLIL),

- kriticky zdévodneny vyber u¢ebnych pomoécok a materialov (ucebnice, IKT platformy) — idedlne
autentické materialy,

- spravny spbsob pouzivania uéebnych pomocok, u¢ebnic (adaptovanie pre konkrétne hodiny)

- pouzivanie Spolo¢ného eurdpskeho referenéného ramca pre jazyky,

- premysleny vyber metdd hodnotenia podporujiceho osvojovanie si jazykov.
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Priloha ¢. 2:
KREDO TYCH, KTORYM ZALEZi NA TOM,
AKO SA DIETA V SKOLE MOZE NAUCIT CUDzi JAZYK

Ja, uéitel jazyka na primarnom stupni vzdelavania, svojou kaZdodennou ¢innostou dieta:

v Pripravujem ho na lahsi prechod do dalsich cyklov, stupfiov vzdelavania.
Pripravujem dieta na budtce povolanie.

Umoznujem mu vacsi vyber profesii, uplatnenia.

Umoznujem mu vacsiu mobilitu, moZnosti cestovania-

Umozniujem mu spoznavanie inych kultur ... a zaroven ocenovanie bohatstva svojej
krajiny-

U¢im ho komunikovat s [udmi distingvovanym spdsobom.

Pripravujem ho na Uspesné PISA testy (od r. 2025).

AN NI NEAN

ANERN

Ja, riaditel'/ka ZS, svojou kazdodennou podporou vyucby CJ dieta:

v Pripravujem ho na lahsi prechod do dalSich cyklov, stupfiov vzdelavania.
Pripravujem dieta na buduce povolanie.

Umoznujem mu vacsi vyber profesii, uplatnenia.

Umoznujem mu vacsiu mobilitu, moZnosti cestovania.

Spozndavanie inych kultdr ... a zaroven ocerflovanie bohatstva svojej krajiny.
U¢im ho komunikovat s [udmi distingvovanym spdsobom.

Pripravujem ho na Uspesné PISA testy (od r. 2025).

AN NN RN

Ja, rodi¢, svojou kazdodennou podporou vyucby CJ dieta, spolupracou s uéitelom:

v Pripravujem ho na lahsi prechod do dalSich cyklov, stupfiov vzdelavania.
Pripravujem dieta na buduce povolanie.

Umoznujem mu vacsi vyber profesii, uplatnenia.

Umoziujem mu vacsiu mobilitu, moZnosti cestovania.

Spozndavanie inych kultdr ... a zaroven ocerflovanie bohatstva svojej krajiny.
Podporujem ho, Ze sa nauc¢i komunikovat s ludmi distingvovanym sp6sobom.
Pripravujem ho na Uspesné PISA testy (od r. 2025).

AN NN
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